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Year group: FS2 Subject Area: Religious Education   Unit 1 – Autumn 1: Being Special: where do we belong? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge FS2 – what places are special and why  
Making sense 
• re-tell religious stories 
Understanding impact 
• recall simply what happens at a traditional Christian infant baptism and 

dedication 
• recall simply what happens when a baby is welcomed into a religion other 

than Christianity. 
Making connections  
• making connections with personal experiences  
• share and record occasions when things have happened in their lives that 

made them feel special  
 

Making sense 
• Begin to recognise that for Christians, Muslims or Jews, these special things link 

to beliefs about God 
Understanding impact 
• Recognise that some religious people have places which have special meaning 

for them 
• Talk about the things that are special and valued in a place of worship 
Making connections 
• Get to know and use appropriate words to talk about their thoughts and 

feelings when visiting a church (or other place of worship) 
• Express a personal response to the natural world. 
• Talk about somewhere that is special to themselves, saying why 

Notes Cross-curricular links Possible hooks/enrichment activities 
 PSHE Re-enact a Baptism 

Visit a church  
Minister visit or Hindu family visit  

Being Special: Where do we belong? 
Lesson Sequence 
Lesson 1 
What makes us feel special? 
Read the Ugly Duckling and 
talk about what made him 
special. 

Lesson 2 
Why do many Christians 
believe that children are 
special to God? 
Look at the story of Jesus 
blessing the children. 
 

Lesson 3 
How are children welcomed 
into the Christian family? 
Look at a Christening/Baptism. 

Lesson 4 
How are some babies 
welcomed into the Muslim 
tradition? 
Look at the Aqiqah ceremony. 

Lesson 5 
 How do Hindu brothers and 
sisters show love for each 
other at a festival? 
Look at Raksha Bandhan. 
Lesson 6 

Key vocabulary   
Special  
Different  

Judaea  
Disciples 
Blessing 
 

Baptism 
Dedication  
Ceremony  
Invitation  
Card 

Shaved hair 
Bad luck 
Trouble  
Silver 
Bitter 

Rakhi 
Love 
Festival 
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Certificate  
Gown 
Cross 
Bible 
Candle 
Font  

Sweet 
 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises, reflecting on own experiences from visiting a place of worship 
• Expressing: Explaining practises they may have seen 
• Interpreting: Drawing meaning from artefacts and ceremonies 
• Empathising: Considering the thoughts and feelings and beliefs of others, seeing the world through the eyes of another 
• Applying: Using RE learning in new situations  
• Analysing: Distinguishing between the features of different religions   
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Year group: FS2 Subject Area: Religious Education   Unit 2 – Autumn 2: Why is Christmas special to Christians? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Y1: Why does Christmas matter to Christians?) 
Making sense 
• Begin to recognise the word ‘incarnation’ as describing the belief that God 

came to Earth as Jesus 
• Retell religious stories 
Understanding impact 
• Recall simply what happens at a traditional Christmas festival (Christmas) 
Making connections  
• Talk about people who are special to them 
• Say what makes their family and friends special to them 
 

Making sense 
• Recognise that stories of Jesus’ life come from the Gospels  
• Give a clear, simple account of the story of Jesus’ birth and why Jesus is 

important to Christians. 
Understanding impact 
• Give examples of ways in which Christians use the story of Nativity to guide 

their beliefs and actions at Christmas  
Making connections  
• Think, talk and ask questions about Christmas for people who are Christians 

and for people who are not 
• Decide what they personally have to be thankful for, giving a reason for their 

ideas 
Notes Cross-curricular links Possible hooks/enrichment activities 
 Art: Creating a nativity scene  

English: Drama/Role play  
Visit to St Aidan’s Church for Christmas Service  

Big Question: Why is Christmas special to Christians? 
Lesson Sequence 
Lesson 1 
What did we look like 
when we were 
babies? 
Children to bring in 
photo of themselves 
as babies and discuss 
similarities/differences 

Lesson 2 
What is the Christmas 
Story? 
Read the Christmas story 

Lesson 3 
What do Tom and Tessa do 
at a Church at Christmas? 
Use persona dolls to 
explore a Church service at 
Christmas.  

Lesson 4 
What songs do people sing 
at Christmas? 
Learn a range of carols 
such as Little Donkey, Silent 
Night, Away in a Manger 

Lesson 5 
What gifts do people 
give at Christmas? 
Think also about 
Christians helping at 
shelters and cooking 
Christmas lunch for 
homeless 

Lesson 6 
Visit a Church for a 
Christmas Service  
 
Whole school visit  

Key vocabulary   
Baby  
Newborn  
 

Jesus/Mary/Joseph/Wise 
men/Shepherds/Bethlehem
/Stable/Manger/Incarnatio
n 

Carol  
Service 
Midnight Mass 
Sing 
Pray  

 Kind 
Sharing 
Thoughtful  
Need 
Care  
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Key skills throughout unit 
 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises, reflecting on own experiences from visiting a place of worship 
• Expressing: Explaining practises they may have seen 
• Interpreting: Drawing meaning from artefacts and ceremonies 
• Empathising: Considering the thoughts and feelings and beliefs of others, seeing the world through the eyes of another 
• Applying: Using RE learning in new situations  
• Analysing: Distinguishing between the features of different religions   
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Year group: FS2 Subject Area: Religious Education   Unit: 3 – Spring 1:  Christianity- Why is the word God special to Christians? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Y1 Unit 1)  
Making sense 
• Retell stories, talking about what they say about the world, God and Human 

beings. 
Understanding impact 
• Say how and when Christians like to thank their creator  
Making connections  
• Talk about things they find puzzling, interesting or wonderful and also about 

their own experiences and feelings about the world  

Making sense 
• Identify what a parable is  
• Tell the story of the Lost Son from the Bible simply and recognise a link with 

the Christian idea of God as a forgiving Father.  
• Give clear, simple accounts of what the story means to Christians 
Understanding the impact 
• Give at least two examples of a way in which Christians show their belief in God 

as loving and forgiving. 
• Give an example of how Christians put their beliefs into practise in worship 
Make Connections  
• Think, talk and ask questions about whether they can learn anything from the 

story for themselves, exploring different ideas.  
• Give a reason for the ideas they have and the connections they make  

Notes Cross-curricular links Possible hooks/enrichment activities 
 Science: Animals around the world 

Art: Creation story paintings 
Music: Learning a Christian praise song  

Outdoor activities linked to how amazing our world is 

Big Question: Why is the word God special to Christians? 
Lesson Sequence 
Lesson 1 
What does the word God 
mean? 
 

Lesson 2 
Which people believe in 
God? 
Make links between how 
Christians think God is 
amazing and so are careful 
with how they use his name. 
 

Lesson 3 
What is amazing about the 
world? 
Discussing animals, nature, 
weather 

Lesson 4 
What is the story that 
Christians and Jews use to 
think about the creator? 
Read the creation story  

Lesson 5 
What do Christians and other 
people (non religious) think 
about the world and how we 
should treat it? 

Key vocabulary   
Creator 
 

Christians  
Christianity  
 

Animals 
Nature 
Weather  

Creation story  
Creator  
God 

Kindness 
Special  
Amazing  
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Sun  
Moon  

  

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Opinions on God 
• Interpreting: Drawing meaning from stories  
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Year group: FS2 Subject Area: Religious Education   Unit: 4 – Spring 2: Why is Easter special to Christians? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Y2 Unit 4)  
Making sense 
• Recognise and retell stories connected with celebration of Easter 
• Say why Easter is a special time for Christians. 
Understanding impact 
• Recognise some symbols Christians use during Holy Week, e.g. palm leaves, 

cross, eggs. 
• Talk about some ways Christians remember these stories at Easter. 
Making connections  
• Talk about ideas of new life in nature 
• Make connections with signs of a new life in nature.  

Making sense 
• Recognise that Incarnation and Salvation are part of a ‘big story’ of the Bible.  
• Tell stories of Holy Week and Easter from the Bible and recognise a link with 

the idea of Salvation (Jesus rescuing people) 
Understanding impact 
• Give at least three examples of how Christians show their beliefs about Jesus’ 

death and resurrection in church worship at Easter 
Making connections  
• Think, talk and ask questions about whether the story of Easter only has 

something to say to Christians, or if it has anything to say to pupils about 
sadness, hope or heaven, exploring different ideas and giving a good reason for 
their ideas.  

Notes Cross-curricular links Possible hooks/enrichment activities 
Do not focus too much on the death 
of Jesus but move onto Christian 
belief in resurrection.  

Art- Making crosses/Easter objects 
DT- Tasting hot cross buns 

Meet a Christian who is willing to talk about Easter 
celebrations  
Make an Easter garden  

Big Question: Why do Christians put a cross in the Easter garden? 
Lesson Sequence 
Lesson 1 
What happened on Palm 
Sunday? 
 
Unpack a bag with objects 
linked to Palm Sunday and 
tell the story 

Lesson 2 
What objects are linked to 
Easter? 
 
Look at palm cross, hot cross 
buns, eggs, cross, leaves and 
make connections. Look at 
their meanings.  

Lesson 3 
What does new life mean? 
Link new life – resurrection of 
Jesus to eggs (symbol of new life) 

Lesson 4 
 What artefacts /objects can 
we make linked to Easter? 
 
 

Lesson 5 
What parts of Easter 
celebrations are most special 
to Christians? 
 
Speak to someone who is 
Christian who celebrates Easter 

Key vocabulary   
Palm 
Leaves 
Cross 
Jerusalem 

Palm 
Leaves 
Cross 
Jerusalem 

Buds 
Bulbs  
Growing  
Life 

Cross 
Eggs 
Palm 
Leaves 

Church  
Service 
Egg roll 
Family 
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Eggs 
Hot cross buns 

Eggs 
Lifecycle  

 Friends 
 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Opinions on God, explaining concepts, rituals and practises  
• Interpreting: Drawing meaning from stories and artefacts and symbols 
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Year group: FS2 Subject Area: Religious Education   Unit: 5 – Summer 1: What places are special and why? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge Y2: What makes some places sacred to 
believers?  

Making sense 
• Begin to recognise that for Christians, Muslims or Jews, these special things 

link to beliefs about God 
Understanding impact 
• Recognise that some religious people have places which have special 

meaning for them 
• Talk about the things that are special and valued in a place of worship 
Making connections  
• Get to know and use appropriate words to talk about their thoughts and 

feelings when visiting a church (or other place of worship) 
• Express a personal response to the natural world. 
• Talk about somewhere that is special to themselves, saying why 

Making sense 
• Recognise that there are special places where people go to worship, and talk about 

what people do there 
• Identify at least three objects used in worship in two religions and give a simple 

account of how they are used and something about what they mean 
• Identify a belief about worship and a belief about God, connecting these beliefs simply 

to a place of worship 
Understanding impact 
• Give examples of stories, objects, symbols and actions used in churches, mosques 

and/or synagogues that show what people believe 
• Give simple examples of how people worship at a church, mosque or synagogue 
• Talk about why some people like to belong to a sacred building or a community. 
Making connections  
• Think, talk and ask good questions about what happens in a church, synagogue or 

mosque, saying what they think about these questions, giving good reasons for their 
ideas 

• Talk about what makes some places special to people, and what the difference is 
between religious and non-religious special places. 

Notes Cross-curricular links Possible hooks/enrichment activities 
Note that the difference between 
‘special’ and ‘holy’ is different 

Art: Make stained glass windows  
Computing: Use ipads to take pictures of inside a church  
 

Visit a local Church St Aidan’s. 

What places are special and why? 
Lesson Sequence 
Lesson 1 
Where is special to 
me? 
Discuss favourite 
places at school, 
special places at 
school and home.  

Lesson 2 
 Where is a special place 
for Christians to go? 
Introduce a church, who 
works in a church. 
Introduce character of 
Grace and look at her 

Lesson 3 
What makes a church 
special to Christians? 
Ideally, visit a Church  

Lesson 4 
 Where is a holy place for 
Muslims to go? 
The new Mosque – Imran’s 
story.  
 

Lesson 5 
What makes a mosque 
holy for Muslims? 
Explore the inside of a 
Mosque and learn 
about the call to prayer 

Lesson 6 
What is important in 
a church and a 
mosque? How are 
holy buildings 
similar and 
different? 
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Create a class book of 
special places. 

special place.  

Key vocabulary   
Favourite  
Special  
Object 
Place  
Space  
 

Church  
Minister 
Worship 
Clergy 
Special  
Holy  

Worship 
Faith 
Sacred 
Special 
Holy 
Bible 
Cross 
Font 
Altar 
Stained glass window  

Mosque  
Tower 
Dome 
Prayers 
Allah 
Makkah  
Brotherhood  

Special 
Holy  
Prayer  
God  
Minaret  
Muezzin  
 

Features 
Same 
Different  
 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises, reflecting on own experiences from visiting a place of worship 
• Expressing: Explaining practises they may have seen 
• Interpreting: Drawing meaning from artefacts and visits 
• Empathising: Considering the thoughts and feelings and beliefs of others, seeing the world through the eyes of another 
• Applying: Using RE learning in new situations  
• Analysing: Distinguishing between the features of different religions   
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Year group: FS2 Subject Area: Religious Education   Unit: 6 – Summer 2: Which stories are special and why? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge  
Making sense 
• Identify a sacred text e.g. Bible, Torah 
• Talk about some religious stories 
• Recognise some religious words, e.g. about God 
Understanding impact 
• Talk about some of the things these stories teach believers 
Making connections  
• Identify some of their own feelings in the stories they hear 

• Who is Jewish and how do they live (Year 1) 
• Who is Muslim and how do they live? (Year 2) 

Notes Cross-curricular links Possible hooks/enrichment activities 
This can be done within the provision or during story 
times also  

Ideas for provision: Special books and bible stories in 
the book area 
David and Goliath messy tray  

Visit a local Church St Aidan’s. 

Which stories are special and why? 
Lesson Sequence 
Lesson 1 
What is your 
favourite story? 
What do you like 
about it and why? 

Lesson 2 
 What stories do you 
know that are 
special to many 
Christians? 
What do Christians 
think Jesus was like? 
Do you know any 
Bible stories? 

Lesson 3 
 What stories are 
special to Christians 
and Jews? 
Look at the story of 
David and Goliath. 
Recognise some 
religious words from 
the story  

Lesson 4 
 What story shows 
Jesus being a friend 
and caring for 
others? 
Look at the story of 
Zacchaeus 
 

Lesson 5 
What stories are 
special to Muslims? 
Look at the story of 
the first revelation of 
the Qur’an. 

Lesson 6 
What is the holy 
book for Muslims? 

Lesson 7 
What are the 
similarities and 
differences between 
different people’s 
special stories? 

Key vocabulary   
Favourite 
Special  
 

Bible 
Story 
Parable 
Samaritan  
 Nice/kind/caring 
 
 

David 
Goliath 
 

Friend 
Kind  
Caring  
 

 Qur’an 
 

Similar 
Different 
Differences 
Similarities  
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Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Opinions on God 
• Interpreting: Drawing meaning from stories  
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Year group: 1 Subject Area: Religious Education   Unit: 1 - Autumn 1: What does it mean to belong to a faith community? Subject Leader: C Tose  
 

Prior Knowledge  Learning Outcomes Future linked knowledge (Y4: How and why do people mark 
significant events in life?) 

Units 1, 2, 3 and 4 from 
FS2  

Make sense of beliefs:  
• Recognise that loving others is important in lots of 

communities Say simply what Jesus and one other religious 
leader taught about loving other people 

Understand the impact:  
• Give an account of what happens at a traditional Christian 

and Jewish or Muslim welcome ceremony, and suggest what 
the actions and symbols mean  

• Identify at least two ways people show they love each other 
and belong to each other when they get married (Christian 
and/or Jewish and non-religious) 

Make connections:  
• Give examples of ways in which people express their identity 

and belonging within faith communities and other 
communities, responding sensitively to differences  

• Talk about what they think is good about being in a 
community, for people in faith communities and for 
themselves, giving a good reason for their ideas 

Make sense of belief: 
• Identify some beliefs about love, commitment and promises in two 

religious traditions and describe what they mean 
• Offer informed suggestions about the meaning and importance of 

ceremonies of commitment for religious and non-religious people 
today 

Understand the impact: 
• Describe what happens in ceremonies of commitment (e.g. 

baptism, sacred thread, marriage) and say what these rituals mean 
• Make simple links between beliefs about love and commitment and 

how people in at least two religious traditions live (e.g. through 
celebrating forgiveness, salvation and freedom at festivals) 

• Identify some differences in how people celebrate commitment 
(e.g. different practices of marriage, or Christian baptism) 

Make connections: 
• Raise questions and suggest answers about whether it is good for 

everyone to see life as a journey, and to mark the milestones 
• Make links between ideas of love, commitment and promises in 

religious and non-religious ceremonies 
• Give good reasons why they think ceremonies of commitment are 

or are not valuable today. 
Notes Cross-curricular links Possible hooks/enrichment activities 
 PSHE: Relationships 

English: Ordering the story of the Lost Coin  
Re-enact with dolls welcoming a new baby  
 

What does it mean to belong to a faith community? 
Lesson Sequence 
Lesson 1 
How do 
Christians/Muslims/Je
ws show they belong? 

Lesson 2 
 Is every person 
valuable? 
Look at the Christian 

Lesson 3 
 How do Christians welcome 
a new baby? 
Focus on Christian Baptism  

Lesson 4 
How do Muslims 
welcome a new baby? 
 

Lesson 5 
How do people show 
they love and belong 
to one another? 

 Lesson 6 
What matters about 
being in a 
community? 
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Look at symbols of 
belonging from each 
religion and compare  

story of ‘The Lost Coin’.  
Discuss Jewish 
commandments and 
Muslim teachings which 
show everyone is 
valuable  

Explore a Christian 
Marriage Ceremony 
and compare to a 
Jewish Wedding 
Ceremony 

Recap learning about 
Muslims/Jews/Christia
ns and think about 
belonging  

Key vocabulary   
Cross/fish/Jesus/Mary/
Church/rosary, bible 
Ka’aba/prayer 
cap/prayer 
mat/Qur’an/Allah/Muh
ammad 
Kiddush cup/Challah 
bread/Menorah/Shabb
at 

Lost 
Care 
Thoughtful 
Found 
Feeling better 
Love 
Neighbours 
Golden rule  

Clean 
Fresh start 
Holy water  
Font 
Candle  
Gown 
cross 

Call to prayer 
Hair shaved 
Allah 
Whisper 
Silver 

Connection/Everlastin
g/Love/rings/vows/pr
omises 
Chuppah 
 
Celebration 

All vocabulary taught 
so far  

Key skills throughout unit 
• Investigating: Asking relevant questions, know how to use a wide range of resources as a way of gathering information 
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon experiences  
• Expressing: Identifying matters of concern  
• Interpreting: Suggesting meanings of religious texts  
• Empathising: Develop the power of imagination to identify feelings such as wonder 
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Year group: 1 Subject Area: Religious Education   Unit 2 – Autumn 2: Why does Christmas matter to Christians? Subject Leader: C Tose  
 

Prior Knowledge (FS2: Why is Christmas special 
to Christians?) 

Learning Outcomes 

Making sense 
• Begin to recognise the word ‘incarnation’ as 

describing the belief that God came to Earth 
as Jesus 

• Retell religious stories 
Understanding impact 
• Recall simply what happens at a traditional 

Christmas festival (Christmas) 
Making connections  
• Talk about people who are special to them 
• Say what makes their family and friends 

special to them 

Making sense 
• Recognise that stories of Jesus’ life come from the Gospels  
• Give a clear, simple account of the story of Jesus’ birth and why Jesus is important to Christians. 
Understanding impact 
• Give examples of ways in which Christians use the story of Nativity to guide their beliefs and actions at 

Christmas  
Making connections  
• Think, talk and ask questions about Christmas for people who are Christians and for people who are not 
• Decide what they personally have to be thankful for, giving a reason for their ideas 

Notes Cross-curricular links Possible hooks/enrichment activities 
Wise men do not feature in the story of Luke  Music: Learning carols  

Geography: Locating Jerusalem and Bethlehem on a world 
map  

Visit to St Aidan’s Church for Christmas Service  
Learn a range of carols  
Make an advent wreath  

Why does Christmas matter to Christians? 
Lesson Sequence 
Lesson 1 
If Jesus was born in 
2022 what would his 
bedroom look like? 
Recap who is Jesus and 
design a bedroom for 
him 

Lesson 2 
 What bedroom did Jesus 
actually get? 
Tell the Christmas Story 
from the Gospel of Luke.  
 

Lesson 3 
 What do Christmas Cards 
show about the birth of 
Jesus? 
Explore a range of Christmas 
cards, even non-religious 
ones 

Lesson 4 
What is advent? 
Explore the 4 week 
preparation for Jesus’ 
birthday 

Lesson 5 
How do people show 
gratitude at 
Christmas? 
Make a thankful paper 
chain  

 Lesson 6 
Why does Christmas 
matter to Christians? 
Revisit the big 
question – what have 
we learnt? 

Key vocabulary   
 Shepherds 

Sheep 
Mary 
Joseph 

Manger 
Shepherds 
Sheep 
Mary 

Wreath 
Candles 
Sunday 
Birth 

Thanks 
Gratitude  
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Jesus 
Angel  

Joseph 
Jesus  
Angel  

Calendars  
Light  
 

Key skills throughout unit 
• Investigating: Asking relevant questions, know how to use a wide range of resources as a way of gathering information 
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon experiences  
• Expressing: Identifying matters of concern  
• Interpreting: Suggesting meanings of religious texts  
• Empathising: Develop the power of imagination to identify feelings such as wonder 
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Year group: 1 Subject Area: Religious Education   Unit: 3 – Spring 1: Who is Jewish and how do they live?  Subject Leader: C Tose  
 

Prior linked knowledge (FS2)  Learning Outcomes  Future linked knowledge (Year 3)  
• talk about some religious stories 
• recognise some religious words, 

e.g. about God 
• identify some of their own 

feelings in the stories they hear 
• identify a sacred text e.g. Bible, 

Torah 
• talk about some of the things 

these stories teach believers 

Make sense of belief 
• Recognise the words of the Shema as a Jewish prayer 
Understand the impact 
• Give examples of how Jewish people celebrate special times 

(e.g. Shabbat, Sukkot, Chanukah) 
Make connections 
• Talk about what they think is good about reflecting, thanking, 

praising and remembering for Jewish people, giving a good 
reason for their ideas 

• Give a good reason for their ideas about whether reflecting, 
thanking, praising and remembering have something to say 
to them too. 

Make sense of belief 
• Identify some Jewish beliefs about God, sin and forgiveness 

and describe what they mean. 
• Make clear links between the story of the Exodus and Jewish 

beliefs about God and his relationship with the Jewish 
people 

• Offer informed suggestions about the meaning of the 
Exodus story for Jews today.  

Understand the impact 
• Make simple links between Jewish beliefs about God and his 

people and how Jews live (e.g. through celebrating 
forgiveness, salvation and freedom at festivals) 

• Describe how Jews show their beliefs through worship in 
festivals, both at home and in wider communities 

Make connections 
• Raise questions and suggest answers about whether it is 

good for Jews and everyone else to remember the past and 
look forward to the future 

• Make links with the value of personal reflection, saying 
sorry, being forgiven, being grateful, seeking freedom and 
justice in the world today, including pupils’ own lives, and 
giving good reasons for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
This is the first Unit on Judaism the 
children will be learning.  
Key vocabulary to be visible in the 
classroom.  

Geography: Locating Gateshead – our local Jewish community.  
DT: Cooking Jewish cuisine  

Making Challah bread 
Re-enacting the Shabbat  
Creating our own prayer for inside a Mezuzah  
 

What is precious to Jewish people? What does a Mezuzah remind Jewish people about? How and why do Jewish people celebrate Shabbat? 
Lesson Sequence  
Lesson 1 
What special objects 
might we find in a 
Jewish home? 

Lesson 2 
What is inside a 
Mezuzah and what does 
it mean? 

Lesson 3 
Why do Jewish people 
put Mezuzot on the 
doorposts of their 

Lesson 4 
Why do Jewish people 
have Shabbat each 
week? 

Lesson 5 
What happens on a 
Friday night? 
 

Lesson 6 
Praying and spending 
time on Shabbat 
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Explore objects  

 
Explore and look at the 
prayer inside 

houses? 
 

 
Introduce Shabbat  

Re-enact a Friday night in 
a Jewish home  

Learn the Kiddush 
prayer told at Shabbat  

Key vocabulary   
Mezuzah 
Candles sticks  
Challah bread 
Sedar plate 
Matzah cover 
Star of David  
Prayer book 
Chanukiah 

Scroll 
Shema 
Hebrew 
 

Mezuzot  
Shema 
 

Holy 
Shabbat 
Torah  
Creation  
 

Shabbat  
Food preparation  
Shalom 
Candles 
Blessing  
Kiddush prayer 
Challah  
 

Synagogue 
Woship 
Rest 
Ceremonies 
 
 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Explaining rituals, ceremonies and practises 
• Interpreting: Drawing meaning from artefacts  
• Empathising: Consider the thoughts and feelings and beliefs of others  
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Year group: 1 Subject Area: Religious Education   Unit: 4 – Spring 2: Who is Jewish and how do they live?  Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Year 3)  
Make sense of belief: 
• Re-tell simply some stories used in Jewish celebrations 
• Give some examples of how the stories used in celebrations remind Jews about what God is like.  
Understand the impact: 
• Give examples of how Jewish people celebrate special times (e.g. Shabbat, Sukkot, Chanukah) 
• Make links between Jewish ideas of God found in the stories and how people live. 
Give an example of how some Jewish people might remember God in different ways.  
Make connections: 
• Talk about what they think is good about reflecting, thanking, praising and remembering for Jewish 
people, giving a good reason for their ideas 
• Give a good reason for their ideas about whether reflecting, thanking, praising and remembering 
have something to say to them too. 

Make sense of belief 
• Identify some Jewish beliefs about God, sin and forgiveness 

and describe what they mean. 
• Make clear links between the story of the Exodus and Jewish 

beliefs about God and his relationship with the Jewish 
people 

• Offer informed suggestions about the meaning of the 
Exodus story for Jews today. 

Understand the impact 
• Make simple links between Jewish beliefs about God and his 

people and how Jews live (e.g. through celebrating 
forgiveness, salvation and freedom at festivals) 

• Describe how Jews show their beliefs through worship in 
festivals, both at home and in wider communities 

Make connections 
• Raise questions and suggest answers about whether it is 

good for Jews and everyone else to remember the past and 
look forward to the future. 

• Make links with the value of personal reflection, saying 
sorry, being forgiven, being grateful, seeking freedom and 
justice in the world today, including pupils’ own lives, and 
giving good reasons for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
This is the first Unit on Judaism the 
children will be learning but the 
second half term of covering it  
Key vocabulary to be visible in the 
classroom.  

DT: Cooking doughnuts and Latkes  
Art: Creating Jewish art  
Drama/English: Re-enacting David and Goliath  
Geography- Locating Jerusalem on the map  
 

Look at art work on http://artlevin.com/ - Jewish art  
Read a story about Hanukkah  
Cooking lesson making doughnuts and Latkes  

What stories do Jewish people tell from the Jewish Bible? What can we learn about the celebration Chanukah/Hanukkah? 
Lesson Sequence 
Lesson 1 
What can we learn from 

Lesson 2 
What can we learn from 

Lesson 3 
How do Jewish people 

Lesson 4 
How do Jewish people 

Lesson 5 
What brilliant questions 

Lesson 6 
What do we know 
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David and Goliath? the story of Chanukah? celebrate Chanukah? 
What is important 
during Chanukah time? 

celebrate Chanukah? 
Cooking lesson   

can we ask about 
Chanukah? 

about Judaism that we 
didn’t know before? 

Key vocabulary   
Brave 
Lonely  
Scary  
Sling  
Israelite  
Goliath  
Spear  

Chanukah 
Hanukkah 
Judaea 
Antiochus 
Greek  
Zeus 
Sabbath 
Mattathias  
Maccabee 
Menorah  
N’er Tamid 

Miracles 
Oil 
Burning 
Dreidl 
Chanukiah 
Latkes 
 

Latkes 
Doughnuts 
Oil 
 Tradition  

Ideas for questions; 
How did the oil last for 8 
days? 
Where is Jerusalem? 
How is oil made? 

All vocab taught across 
this half term 

Key skills throughout unit 
• Investigating: Asking relevant questions, know how to use different types of sources as a way of gathering information  
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon feelings 
• Expressing: Explaining rituals, ceremonies and practises 
• Interpreting: Drawing meaning from artefacts, suggesting meanings of religious texts 
• Discerning: Relating religion to life 
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Year group: 1 Subject Area: Religious Education   Unit: 5 – Summer 1: Christianity: Who do Christians say made the world? (Creation) Subject Ldr: C Tose  
 

Learning Outcomes  Future linked knowledge Y4 What do Christians learn from the 
creation story? 

Making sense of belief 
Retell the story of creation from Genesis 1:1 -2:3 simply 
Recognise that ‘Creation’ is the beginning of the big story of the bible 
Say what the story tells Christians about God, Creation and the world 
Give at least one example of what Christians do to say thank you to God for Creation 
Understanding the impact 
Think, talk and ask questions about living in an amazing world 
Make Connections  
Give a reason for the ideas they have and the connections they make between the 
Jewish/Christian Creation story and the world they live in. 

Making sense of belief 
Place the concepts of God and Creation on a timeline of the 
Bible’s big story  
Make clear links between Genesis 1 and what Christians believe 
about God and creation  
Recognise that the story of ‘The Fall’ in Genesis 3 gives an 
explanation of why things go wrong in the world 
Understanding the impact 
Describe what Christians do because they believe God is Creator 
Describe how and why Christians might pray to God, say sorry 
and ask for forgiveness 
Make Connections  
Ask questions and suggest answers about what might be 
important in the Creation story for Christians and non- Christians 
living today 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Science: caring for our world 

PHSE: Caring for each other and animals 
Creation of a display with artwork. 
 

Who do Christians say made the world? 
Lesson Sequence 
Lesson 1 
What is a creator? 
Look at some made and 
natural objects. Who might 
their creator be? What might 
they be like? 
 

Lesson 2 
What is the story from 
Genesis? 
Read the story of Genesis. 
Explore who Christians and 
Jews say created the world.  

Lesson 3 
How do Christians give 
thanks to God? 
Explore a range of prayers 
which give thanks to God. 
Link with Harvest Festival.  

Lesson 4 
How do we look after the world? 
(God’s creation) 
Link with Science – how to take care 
of plants. How do we care for 
animals? How do we care for the 
environment? Why does this matter? 

Lesson 5 
What is the best thing 
about our world? 
Begin creating a display. 
Think of things we are 
thankful for.  

Key vocabulary   
Creator 
World 

Ocean 
Sea 

Prayers 
Charity  

Care 
Look after 
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Natural 
Man made 
Kind 
Caring 
Make  

Land 
Sky 
Night 
Day 
Creatures 
Mankind  

Kindness 
Help  
Support 

Nurture 
Support 
Guide 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, know how to use a wide range of resources as a way of gathering information 
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon experiences  
• Expressing: Identifying matters of concern  
• Interpreting: Suggesting meanings of religious texts  
• Empathising: Develop the power of imagination to identify feelings such as wonder 
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Year group: 1 Subject Area: Religious Education   Unit: 6 – Summer 2: How should we care for others and the world? Subject Leader: C Tose  
 

Prior Knowledge (Y1 Summer 1) Learning Outcomes Future linked knowledge (Year 3)  
Making sense of belief 
• Retell the story of creation from Genesis 1:1 -

2:3 simply 
• Recognise that ‘Creation’ is the beginning of 

the big story of the bible 
• Say what the story tells Christians about God, 

Creation and the world 
• Give at least one example of what Christians 

do to say thank you to God for Creation 
Understanding the impact 
• Think, talk and ask questions about living in 

an amazing world 
Make Connections  
• Give a reason for the ideas they have and the 

connections they make between the 
Jewish/Christian Creation story and the world 
they live in. 

Making sense of belief 
• Identify a story or text that says something 

about each person being unique and valuable 
• Give an example of a key belief some people 

find in one of these stories (e.g. that God 
loves all people) 

• Give a clear, simple account of what Genesis 
1 tells Christians and Jews about the natural 
world 

Understanding the impact 
• Give an example of how people show that 

they care for others (e.g. by giving to charity), 
making a link to one of the stories 

• Give examples of how Christians and Jews can 
show care for the natural earth 

• Say why Christians and Jews might look after 
the natural world 

Make Connections  
• Think, talk and ask questions about what 

difference believing in God makes to how 
people treat each other and the natural world 

• Give good reasons why everyone (religious 
and non-religious) should care for others and 
look after the natural world. 

Making sense of belief 
• Place the concepts of God and Creation on a 

timeline of the Bible’s big story  
• Make clear links between Genesis 1 and what 

Christians believe about God and creation 
• Recognise that the story of ‘The Fall’ in 

Genesis 3 gives an explanation of why things 
go wrong in the world 

Understanding the impact 
• Describe what Christians do because they 

believe God is Creator 
• Describe how and why Christians might pray 

to God, say sorry and ask for forgiveness 
Make Connections 
• Ask questions and suggest answers about 

what might be important in the Creation story 
for Christians and non- Christians living today 

Notes Cross-curricular links Possible hooks/enrichment activities 
Thematic Unit of work 
Recall lesson about Creation, studied in Y1 in 
Summer 1 

PSHE: Relationships Make a good/bad collage 
Create art work linked to Kate Neals in the 
Creation story  
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What do Christian, Jewish and non-religious people believe about caring 
for people? 

How do some 
religious and non-

religious people show 
that they care for 

people? 

What stories do Christians and Jewish people 
tell about the beginning of the world and how 

to treat the world? 

Lesson Sequence 
Lesson 1  
Is each person unique 
and important? 
Introduce Christian 
teaching from Matthew 
6:26 Jesus blesses the 
children and Jews Pslam 
8 

Lesson 2 
Why should we care? 
Story of The Good 
Samaritan and Jewish 
story of Ruth and 
Naomi.  

Lesson 3 
How can we ‘build’ 
someone up? 
Learn the song ‘Build 
up’.  
Suggest 
connections/links 
between the song and 
the story of the Good 
Samaritan  

Lesson 4 
How do Christians and 
Jews look after those 
who need help? 
Link back to Jewish 
festival of Sukkot.  
Look at a case study of 
Mother Theresa.  

Lesson 5 
What can we recall 
about the creation 
story? 
How should we treat 
our world? 
Recall lesson – use 
paintings by Kate Neal 
as a talking point.  

Lesson 6 
The world is broken – 
what does this idea 
mean to Christians 
and Jews? 

Key vocabulary   
Bless 
Blessed 
Unique 
Important  

Care 
Samaritan  
Support 
Guidance 
Selfless  

Support 
Guide 
Compliment  
Teach  

Charity  
Guide 
Help   
Teach 

Care 
Respect 
Thoughtfulness  

Bad 
Help 
 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Explaining rituals, ceremonies and practises 
• Interpreting: Drawing meaning from artefacts  
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Year group: 2 Subject Area: Religious Education   Unit 1  - Autumn 1: Who is a Muslim and how do they live?  Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Y3) 
Make sense of belief 
• Recognise the words of the Shahadah and that it is very important for Muslims 
• Identify some of the key Muslim beliefs about God found in the Shahadah and 

the 99 names of Allah, and give a simple description of what some of them 
mean 

• Give examples of how stories about the Prophet show what Muslims believe 
about Muhammad. 

Understand the impact 
• Give examples of how Muslims use the Shahadah to show what matters to 

them 
• Give examples of how Muslims use stories about the Prophet to guide their 

beliefs and actions (e.g. care for creation, fast in Ramadan) 
• Give examples of how Muslims put their beliefs about prayer into action. 
Make connections 
• Think, talk about and ask questions about Muslim beliefs and ways of living 
• Talk about what they think is good for Muslims about prayer, respect, 

celebration and self-control, giving a good reason for their ideas 
• Give a good reason for their ideas about whether prayer, respect. 

Make sense of belief 
• Identify some beliefs about God in Islam, expressed in Surah 1 
• Make clear links between beliefs about God and ibadah (e.g. howGod is 

worth worshipping; how Muslims submit to God) 
Understand the impact 
• Give examples of ibadah (worship) in Islam (e.g. prayer, fasting,celebrating) 

and describe what they involve. 
• Make links between Muslim beliefs about God and a range of ways in which 

Muslims worship (e.g. in prayer and fasting, as a family and as a community, 
at home and in the mosque) 

Make connections 
• Raise questions and suggest answers about the value of submission and self-

control to Muslims, and whether there are benefits for people who are not 
Muslims. 

• Make links between the Muslim idea of living in harmony with the Creator 
and the need for all people to live in harmony with each other in the world 
today, giving good reasons for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
When writing Prophet or 
Muhammad you must write (PBUH) 
Peace be upon him) 

Geography: Looking at a world map to find the countries with 
the biggest Muslim demographics 
PSHE: Being kind, respectful and understanding 

Visit/talk from a Muslim parent 
Looking at artefacts 

Who is a Muslim and how do they live? 
Lesson Sequence 
Lesson 1 
What is a Muslim? 
Introductory lesson  

Lesson 2 
What do Muslims think about 
God? 
What really matters? GOD- 
what does this word mean? 
Why is God so important? 
Discuss the many names for 

Lesson 3 
Who was the Prophet 
Muhammad and why is he 
important to Muslims? 
Discuss how a prophet is a 
leader for Muslims 
Read stories of the prophet  

Lesson 4 
What can people learn from 
Muslim holy words? 
Learn about the Qur’an 

Lesson 5 
What difference does 
worshipping God make to 
Muslims? 
Introduce and explain the 5 
pillars of Islam  
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God 
Key vocabulary   
Muslim 
Arabic 
Allah 
Shahadah 
Messenger  
Five Pillars of Islam  
 

Muslim 
Arabic 
Allah 
Shahadah 
Messenger  
Five Pillars of Islam  
Qur’an 

Muhammad 
Prophet  
Leader 
Shahadah 
 

Shahadah 
Messenger 
God 
Muhammad 
Mount Hira 
Angel Jibril  

Ibadah (worship) 
Five Pillars of Islam 
Salah (prayer) 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Explaining rituals, ceremonies and practises 
• Interpreting: Drawing meaning from artefacts. 
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Year group: 2 Subject Area: Religious Education   Unit 2 – Autumn 2: What do Christians believe God is like?  Subject Leader: C Tose  
 

Prior Knowledge (Y1: Who do Christians 
say made the world?) 

Learning Outcomes Future linked knowledge (Y3 – What is it like for 
someone to follow God?) 

Making sense of belief 
• Retell the story of creation from Genesis 

1:1 -2:3 simply 
• Recognise that ‘Creation’ is the 

beginning of the big story of the bible 
• Say what the story tells Christians about 

God, Creation and the world 
• Give at least one example of what 

Christians do to say thank you to God 
for Creation 

Understanding the impact 
• Think, talk and ask questions about 

living in an amazing world 
Make Connections  
• Give a reason for the ideas they have 

and the connections they make 
between the Jewish/Christian Creation 
story and the world they live in. 

Make sense of belief: 
• Identify what a parable is  
• Tell the story of the Lost Son from the Bible simply and 

recognise a link with the Christian idea of God as Forgiving 
Father  

• Give clear, simple accounts of what the story means to 
Christians 

Understanding the Impact  
• Give at least two examples of a way in which Christians 

show their belief in God as loving and forgiving 
• Give an example of how Christians put their beliefs into 

practise in worship 
Make Connections 
• Think, talk and ask questions about whether they can learn 

anything from the story for themselves, exploring 
• Give a reason for the ideas they have and the connections 

they make 

Make sense of belief: 
• Make clear links between the story of Noah and 

the idea of covenant  
Understanding the Impact  
• Make simple links between promises in the story 

of Noah and promises that Christians make at a 
wedding ceremony  

Make Connections 
• Make links between the story of Noah and how 

we live in school and the wider world 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Music: Learn a Christian song or hymn Re-enact the story of the Lost Son  

Learn a Christian prayer and song  
What do Christians believe God is like? 

Lesson Sequence 
Lesson 1 
 What is the story of the 
Lost Son? 
Read the story and 
include some drama 
activities  

Lesson 2 
Is God like a Father? 
How? 
Relate back to the 
story of the Lost Son 
and the fathers 
forgiveness of his sons 

Lesson 3 
 What is the meaning behind the 
parable of ‘The Lost Son?’ 
Explore the concept of God is loving 
and forgiving, like a parent. Write 
ideas of how their parents are loving 
and forgiving 

Lesson 4 
How do Christians show that 
they love God? 
Singing songs, praying, reading 
the Bible, love people, forgive 
people, care about people, go to 
Church, be generous 

Lesson 5 
 What happens in school if you 
do something wrong? 
Explore forgiveness in school and 
new start/new day idea  
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Key vocabulary   
Impatient  
Greedy 
Inheritance 
Penniless 
Parable  
Forgiveness  

Forgiveness 
Parent 
Father  
Care 
 

Caring 
Cuddles 
Kisses 
Support 
Guide  

Hymns 
Parables 
Stories 
Bible 
Charity 
Support  
Guide  

Forgiveness  
Care 
Fresh 
New  
consequence 

Key skills throughout unit 
• Investigating: Asking relevant questions 
• Reflecting: Reflecting on religious beliefs and practises  
• Expressing: Explaining rituals, ceremonies and practises 
• Interpreting: Drawing meaning from artefacts  
• Empathising: Considering the thoughts, feelings, experiences, attitudes and beliefs of others. Identify feelings such as love, forgiveness and wonder 
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Year group: 2 Subject Area: Religious Education   Unit: 3 – Spring 1: Who is a Muslim and how do they live? Subject Leader: C Tose  
 

Learning Outcomes  Future linked knowledge (Y3) 
Make sense of belief 
• Recognise the words of the Shahadah and that it is very important for Muslims 
• Identify some of the key Muslim beliefs about God found in the Shahadah and 

the 99 names of Allah, and give a simple description of what some of them 
mean 

• Give examples of how stories about the Prophet show what Muslims believe 
about Muhammad 

Understand the impact 
• Give examples of how Muslims use the Shahadah to show what matters to 

them 
• Give examples of how Muslims use stories about the Prophet to guide their 

beliefs and actions (e.g. care for creation, fast in Ramadan) 
• Give examples of how Muslims put their beliefs about prayer into action. 
Make connections 
• Think, talk about and ask questions about Muslim beliefs and ways of living 
• Talk about what they think is good for Muslims about prayer, respect, 

celebration and self-control, giving a good reason for their ideas 
• Give a good reason for their ideas about whether prayer, respect, 

Make sense of belief 
• Identify some beliefs about God in Islam, expressed in Surah 1. 
• Make clear links between beliefs about God and ibadah (e.g. howGod is 

worth worshipping; how Muslims submit to God) 
Understand the impact 
• Give examples of ibadah (worship) in Islam (e.g. prayer, fasting,celebrating) 

and describe what they involve. 
• Make links between Muslim beliefs about God and a range of ways in which 

Muslims worship (e.g. in prayer and fasting, as a family and as a community, 
at home and in the mosque) 

Make connections 
• Raise questions and suggest answers about the value of submission and self-

control to Muslims, and whether there are benefits for people who are not 
Muslims. 

• Make links between the Muslim idea of living in harmony with the Creator 
and the need for all people to live in harmony with each other in the world 
today, giving good reasons for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
When writing Prophet or 
Muhammad you must write (PBUH) 
Peace be upon him) 

Geography: Looking at a world map to find the countries with 
the biggest Muslim demographics 
PSHE: Being kind, respectful and understanding  

Visit/talk from a Muslim parent 
Looking at artefacts  

Who is a Muslim and how do they live? 
Lesson Sequence 
Lesson 1 
Recall lesson 
What is a Muslim?  
Recall prior learning 
from Spring 1  

Lesson 2 
What are the words of the 
Shahadah and why are they 
important to Muslims? 
 
Order the words of the 
Shahadah 

Lesson 3 
 Why are stories of the 
Prophet important in Islam? 
 
Focus on the story of the tiny 
ants 
https://www.bbc.co.uk/bitesi

Lesson 4 
Why are stories of the Prophet 
important in Islam? 
 
Focus on Muhammad and the 
Camel  
https://www.bbc.co.uk/bitesize/

Lesson 5 
 Why are stories of the Prophet 
important in Islam? 
 
Focus on Muhammad and the 
black stone  
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ze/clips/z9tqb82 clips/z9tqb82 
Key vocabulary   
Muslim 
Arabic 
Allah 
Shahadah 
Messenger  
Five Pillars of Islam  

Shahadah  Prophet 
Importance 

Prophet  
Islam  
Muhammad 

 
Prophet  
Islam  
Muhammad 

Key skills throughout unit 
• Investigating: Asking relevant questions, ask increasingly deep and complex questions about religion  
• Reflecting: Reflecting on religious beliefs and practises, respond sensitively 
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, clarify and analyse  with growing confidence 

aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object or symbol or words mean 
• Applying: See aspects and links with other religions  
• Analysing: Join in discussion about issues arising from the study of religion  
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Year group: 2 Subject Area: Religious Education   Unit 4 – Spring 2: Why does Easter matter to Christians? Subject Leader: C Tose  
 

Prior linked knowledge (FS2)  Learning Outcomes  Future linked knowledge (Year 4) 
Make sense of belief 
• Recognise and retell stories 

connected with celebration of Easter 
• Say why Easter is a special time for 

Christians 
Understand the impact 
• Recognise some symbols Christians 

use during Holy Week e.g. palm 
leaves, cross, eggs. 

• Talk about some ways Christians 
remember these stories at Easter. 

Make connections 
• Talk about ideas of new life in nature. 
 

Make sense of belief 
• Recognise that Incarnation and Salvation are part of a 

‘big story’ of the Bible. 
• Tell stories of Holy Week and Easter from the Bible and 

recognise a link with the idea of Salvation. 
Understand the impact 
• Give at least three examples of how Christians show their 

beliefs about Jesus’ death and resurrection in church 
worship at Easter.  

Make connections 
• Think, talk and ask questions about whether the story of 

Easter only has something to say to Christians, or if it has 
anything to say to pupils about sadness, hope or heaven, 
exploring different ideas and giving a good reason for 
their ideas 

 

Make sense of belief 
• Recognise the word ‘Salvation’ and that Christians believe 

Jesus came to ‘save’ or ‘rescue’ people. 
• Offer informed suggestions about what the events of Holy 

Week means to Christians.  
• Give examples of what Christians say about the importance 

of the events of Holy Week.  
Understand the impact 
• Make simple links between the Gospel accounts and how 

Christians mark the Easter events in their communities. 
• Describe how Christians show their beliefs about Jesus in 

worship in different ways.   
Make connections 
• Raise thoughtful questions and suggest some answers about 

why Christians call the day Jesus died ‘Good Friday’; giving 
good reasons for their suggestions.  

Notes Cross-curricular links Possible hooks/enrichment activities 
 English: Role play and re-enacting a story  Re-enacting parts of Holy Week through role 

play/puppets 
Making hot cross buns  
Make model Easter eggs 

Why does Easter matter to Christians? 
Lesson Sequence 
Lesson 1  
What is the story of Holy Week? 
Introduce the story of Holy Week (Easter 
Story) 
 

Lesson 2 
What were the emotions of 
Jesus’ followers during Holy 
Week?  
Match the emotions to 
different characters at 
different times.  

Lesson 3 
What does new life 
mean? 
Connect the ideas of 
eggs, new life and the 
belief in Jesus’ 
resurrection. 

Lesson 4 
How do Churches 
celebrate different parts 
of Holy Week? 
Good Friday Church 
services, Palm Sunday 
crosses, Easter Sunday 
service. 

Lesson 5 
Is it helpful to believe 
that there is life after 
death? 
Link with the idea that 
Jesus brings ‘Good 
News’.  
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Key vocabulary   
Palm Sunday  
Jerusalem  
Judas 
Passover 
Last Supper 
Gethsemane  
Pontius Pilate  
Barabbas 
tomb 

Mary 
John 
Soldiers 
Criminals  
Chief priests  
 

New life  
Resurrection  
Hope 
Pain 
Suffering 
Joy  
 
 

Good Friday  
Palm Sunday  
Easter Sunday  
Crosses 
Giving 
Receiving  
 

Good news  
Hope  
Sadness 
Happiness 
Darkness 
Light  
Joyous  
 

Key skills throughout unit 
• Investigating: Asking relevant questions, ask increasingly deep and complex questions about religion  
• Reflecting: Reflecting on religious beliefs and practises, respond sensitively 
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, clarify and analyse  with growing confidence 

aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object or symbol or words mean 
• Applying: See aspects and links with other religions  
• Analysing: Join in discussion about issues arising from the study of religion  
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Year group: 2 Subject Area: Religious Education   Unit 5 – Summer 1: What is the good news Christians say Jesus brings? Subject Leader: C Tose  
 

Prior linked knowledge (Y2 – What do 
Christians believe God is like?) 

Learning Outcomes  Future linked knowledge (Y3-What kind of world did 
Jesus want?) 

Make sense of belief 
• Identify what a parable is 
• Tell the story of the Lost Son from the 

Bible simply and recognise a link with the 
Christian idea of God as Forgiving Father 

• Give clear, simple accounts of what the 
story means to Christians 

Understanding the Impact 
• Give at least two examples of a way in 

which Christians show their belief in God 
as loving and forgiving 

• Give an example of how Christians put 
their beliefs into practise in worship 

Make Connection 
• Think, talk and ask questions about 

whether they can learn anything from the 
story for themselves, exploring 

• Give a reason for the ideas they have and 
the connections they make 

Make sense of belief 
• Tell stories from the Bible and recognise a link with the 

concept of ‘Gospel’ or ‘good news’ 
• Give clear, simple accounts of what Bible texts mean to 

Christians 
• Recognise that Jesus gives instructions to people about 

how to behave 
Understand the impact 
• Give at least two examples of ways in which Christians 

follow the teachings studied about forgiveness and 
peace, and bringing good news to the friendless 

• Give at least two examples of how Christians put these 
beliefs into practice in the Church community 

Make connections  
• Think, talk and ask questions about whether Jesus’ good 

news is only good news for Christians 
 

Make sense of belief 
• Identify texts that come from a Gospel, which tells the 

story of the life and teaching of Jesus 
• Make clear links between the calling of the first 

disciples and how Christians today try to follow Jesus 
and be ‘fishers of people’ 

• Suggest ideas and then find out about what Jesus’ 
actions towards outcasts mean for Christians 

Understand the impact 
• Give examples of how Christians try to show love for 

all, including how Christian leaders try to follow Jesus’ 
teaching in different ways 

Make connections 
• Make links between the importance of love in the 

Bible stories studied and life in the world today, giving 
a good reason for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Englsih: Drama – retelling story  

 
Possible visit to a church  
Dramatising the story of Jesus choosing Matthew  

What is the good news Christians say Jesus brings? 
Lesson Sequence 
Lesson 1  
Was Jesus a friend to the friendless? 
Look at story from Matthew 9:9–13 tell the 
story of Jesus choosing Matthew the tax 
collector as one of his 12 disciples, a man 
nearly everyone disliked 

Lesson 2 
 Do we need to forgive? What 
did Jesus teach us?  
God forgives people who say 
sorry. Should we forgive 
people who say sorry too? Do 
Christians think Jesus was 
good news because he gave 

Lesson 3 
How do Christians bring 
‘good news’ to others? 
Look at a Christian 
Charity that helps the 
homeless  
e.g. St George’s crypt in 
Leeds.  

Lesson 4 
How do Christians love 
God and their neighbour? 
Read the story in which 
Jesus tells Peter he must 
forgive someone 490 
times! (Matthew 18:21–
22). What does this say 

Lesson 5 
 How do Christians put 
beliefs of forgiveness 
and peace in a Church? 
Where in school do you 
feel safe/part of a 
community/at peace? 
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God’s forgiveness to everyone 
who was sorry? 

Do they bring good 
news to the friendless? 

about how important 
forgiveness is? How 
would forgiveness bring 
peace?  

Look inside a church and 
think about confessions 
and peaceful worship 

Key vocabulary   
Team 
Disciples 
God news 
Friend 
 

Forgive 
Forgiven 
Forgiveness 
Sorry  

Good news 
Homeless 
Charity 
Friendship  
Support  

Forgive 
Forgiven 
Forgiveness 
Sorry 
Peace 
 

Confession  
Peace 
Forgive 
Forgiveness 
Love  
Community 

Key skills throughout unit 
• Investigating: Asking relevant questions, ask increasingly deep and complex questions about religion  
• Reflecting: Reflecting on religious beliefs and practises, respond sensitively 
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, clarify and analyse  with growing confidence 

aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object or symbol or words mean 
• Applying: See aspects and links with other religions  
• Analysing: Join in discussion about issues arising from the study of religion  
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Year group: 2 Subject Area: Religious Education   Unit 6 – Summer 2: What makes some places sacred to believers? Subject Leader: C Tose  
 

Prior Knowledge (FS2) Learning Outcomes  Future linked knowledge  
Making sense 
• Begin to recognise that for Christians, 

Muslims or Jews, these special things link to 
beliefs about God 

Understanding impact 
• Recognise that some religious people have 

places which have special meaning for them 
• Talk about the things that are special and 

valued in a place of worship 
Making connections  
• Get to know and use appropriate words to 

talk about their thoughts and feelings when 
visiting a church (or other place of worship) 

• Express a personal response to the natural 
world. 

• Talk about somewhere that is special to 
themselves, saying why 

Making sense 
• Recognise that there are special places where people go 

to worship, and talk about what people do there 
• Identify at least three objects used in worship in two 

religions and give a simple account of how they are used 
and something about what they mean 

• Identify a belief about worship and a belief about God, 
connecting these beliefs simply to a place of worship 

Understanding impact 
• Give examples of stories, objects, symbols and actions 

used in churches, mosques and/or synagogues that show 
what people believe 

• Give simple examples of how people worship at a church, 
mosque or synagogue 

• Talk about why some people like to belong to a sacred 
building or a community. 

Making connections 
• Think, talk and ask good questions about what happens in 

a church, synagogue or mosque, saying what they think 
about these questions, giving good reasons for their ideas 

• Talk about what makes some places special to people, and 
what the difference is between religious and non-religious 
special places. 

• Year 3 Unit 3 (How do festivals and family life show 
what matters to a Muslim?) 

• Year 3 Unit 4 (How do festivals and family life show 
what matters to a Jew?) 

 
 

Notes Cross-curricular links Possible hooks/enrichment activities 
Thematic unit  History: Handling artefacts  

Geography: Locating places of worship in the local area  
Visit to a place of worship – Church, Synagogue or 
Mosque  

What makes some places sacred to believers? 
Lesson Sequence 
Lesson 1 
 Which places are 
important to me? 
Where is a sacred 
place for believers to 

Lesson 2 
Which place of 
worship is sacred for 
Christians? 
Look at key areas of a 

Lesson 3 
 What place of 
worship is sacred for 
Jewish people? 
Look at key areas of a 

Lesson 4 
 Which place of worship is 
sacred for Muslims? 
Look at key areas of a 
Mosque and artefacts 

Lesson 5 + Lesson 6 
How are places of worship similar and different? Why 
are places of worship important in our community? 
Compare Church, Mosque and Synagogue 
Look at the nearest Church, Mosque and Synagogue  
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go? 
Look at Mosque, 
Synagogue and Church  

Church, artefacts and 
discuss denomination 
of Churches 

Synagogue and 
artefacts 

  
 

Key vocabulary   
Happy 
Safe 
Memories 
Sacred 
Holy 
Special 
Connection 
 

Sacred 
Worship 
Church 
Believer 
Altar 
Cross/crucifix  
Communion table 
Bible 
Font 
lectern 

Synagogue  
Ner Tamid 
Ark 
Torah scroll 
Bimah 
Tallit 
Tzitzit  
Tefellin 
Kippah 
Hannukiah 

Mosque 
Wuzu/wudu area 
Calligraphy 
Prayer mat 
Prayer beads 
Minbar 
Mihrab 
Muezzin 
 

All vocabulary taught throughout this unit 

Key skills throughout unit 
• Investigating: asking relevant questions about what happens in a Church, Synagogue and Mosque, use a wide range of resources to pursue answers.  
• Reflecting: reflect on religious beliefs and practises and some big questions, reflect upon relationships, similarities and differences between places of worship.  
• Expressing: Explain and describe the ways in which people worship in a Church, Mosque or Synagogue and what the similarities and differences are.  
• Interpreting: Draw meaning from artefacts from a Church, Synagogue and Mosque.  
• Empathising: Consider the thought, beliefs and values of other religions 
• Applying: See links and simple connections between aspects of religion  
• Discerning: Relate learning to life using real first hand visits and linking to our local area 
• Analysing: Distinguish between the features of different religions  
• Synthesising: Linking significant features of religion together in a coherent pattern 
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Year group: 3 Subject Area: Religious Education   Unit 1 – Autumn 1: What do Christians learn from the creation story? Subject Leader: C Tose  
 

Prior linked knowledge (Y1) Learning Outcomes  Future linked knowledge (Y3: What kind of world 
did Jesus want?) 

Making sense of belief 
• Retell the story of creation from Genesis 1:1 -2:3 

simply 
• Recognise that ‘Creation’ is the beginning of the 

big story of the bible 
• Say what the story tells Christians about God, 

Creation and the world 
• Give at least one example of what Christians do 

to say thank you to God for Creation 
Understanding the impact 
• Think, talk and ask questions about living in an 

amazing world 
Make Connections  
• Give a reason for the ideas they have and the 

connections they make between the 
Jewish/Christian Creation story and the world 
they live in. 

Making sense of belief 
• Place the concepts of God and Creation on a timeline 

of the Bible’s big story  
• Make clear links between Genesis 1 and what 

Christians believe about God and creation  
• Recognise that the story of ‘The Fall’ in Genesis 3 gives 

an explanation of why things go wrong in the world 
Understanding the impact 
• Describe what Christians do because they believe God 

is Creator 
• Describe how and why Christians might pray to God, 

say sorry and ask for forgiveness 
Make Connections  
• Ask questions and suggest answers about what might 

be important in the Creation story for Christians and 
non- Christians living today 

Make sense of belief 
• Identify texts that come from a Gospel, which 

tells the story of the life and teaching of Jesus 
• Make clear links between the calling of the 

first disciples and how Christians today try to 
follow Jesus and be ‘fishers of people’ 

• Suggest ideas and then find out about what 
Jesus’ actions towards outcasts mean for 
Christians 

Understand the impact 
• Give examples of how Christians try to show 

love for all, including how Christian leaders try 
to follow Jesus’ teaching in different ways 

Make connections 
• Make links between the importance of love in 

the Bible stories studied and life in the world 
today, giving a good reason for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
The chn will have some knowledge of the creation 
story already 

History- creating a timeline  
Science- Looking after our world, nature, animals, 
recycling  

Creating a timeline  

What do Christians learn from the creation story? 
Lesson Sequence 
Lesson 1 
What is the creation 
story? What do 
Christians learn from the 
story? 
 
Read Genesis 1 from 

Lesson 2 
What is the story of ‘The 
Fall’ and its meaning? 
 
Read story of Adam and 
Eve and discuss how the 
‘Fall’ by being 

Lesson 3 
What are the Ten 
Commandments and 
why are they important 
to Christians? 
 
 

Lesson 4 
What do Christians do to 
say they are sorry? 
 
Pray, say sorry, ask for 
forgiveness 

Lesson 5 
How do Christians look 
after the world that God 
created? 
 
Look at case studies in 
resources 

Lesson 6 
What can we do to look 
after our world? 
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Resource 1 
Create a small timeline 
with Creation at the 
beginning 

disobedient led them to 
fall from God.  

 

Key vocabulary 
Creation 
World 
Life 
 

Disobedient  
Serpent 
Punishment  
Sins 

Commandments  
 

Pray 
Forgiveness  
 

Stewards 
caretakers 

Care 
Appreciate 
Help 
Guide 
Support  

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon experiences  
• Expressing: Articulate their own reactions and ideas about religious questions and practices, clarify and anazlyse with growing confidence aspects of religion 

which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: Identifying key religious values    
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 3 Subject Area: Religious Education   Unit 2 – Autumn 2: What is it like for someone to follow God? Subject Leader: C Tose  
Prior Knowledge (Y2: What do Christians 
believe God is like?) 

Learning Outcomes Future linked knowledge (Y3: What kind of world 
did Jesus want?)  

Make sense of belief 
• Identify what a parable is  
• Tell the story of the Lost Son from the Bible 

simply and recognise a link with the Christian 
idea of God as Forgiving Father  

• Give clear, simple accounts of what the story 
means to Christians 

Understanding the Impact  
• Give at least two examples of a way in which 

Christians show their belief in God as loving 
and forgiving 

• Give an example of how Christians put their 
beliefs into practise in worship 

Make Connections 
• Think, talk and ask questions about whether 

they can learn anything from the story for 
themselves, exploring 

• Give a reason for the ideas they have and the 
connections they make 

Making sense of belief 
• Make clear links between the story of Noah and the 

idea of covenant  
Understanding the Impact  
• Make simple links between promises in the story of 

Noah and promises that Christians make at wedding 
ceremonies  

Make Connections 
• Make links between the story of Noah  and how we 

live in school and in wider world  

Make sense of belief 
• Identify texts that come from a Gospel, which 

tells the story of the life and teaching of Jesus 
• Make clear links between the calling of the first 

disciples and how Christians today try to follow 
Jesus and be ‘fishers of people’ 

• Suggest ideas and then find out about what 
Jesus’ actions towards outcasts mean for 
Christians 

Understand the impact 
• Give examples of how Christians try to show 

love for all, including how Christian leaders try 
to follow Jesus’ teaching in different ways 

Make connections 
• Make links between the importance of love in 

the Bible stories studied and life in the world 
today, giving a good reason for their ideas. 

Notes Cross-curricular links Possible hooks/enrichment activities 
 
 

PSHE: Making a promise   Making a class promise  
Exploring children’s bibles  

What is it like for someone to follow God? 
Lesson Sequence 
Lesson 1  
What is the Old and 
New Testament?  
Explore the Old 
Testament happened 
before Jesus was born 
and the New Testament 

Lesson 2 
 What qualities did 
Noah have to make God 
choose him? 
Read Noah’s Ark from 
Genesis and think about 
why Noah was chosen 

Lesson 3 
What was Gods 
covenant with Noah? 
Explore Gods pact and 
promise with Noah and 
the covenant between 
God and the creatures 

Lesson 4 
What promises are 
given at a wedding? 
How do these relate to 
Noah’s story? 

Lesson 5 
 What promises do other 
people make? 
Look at Brownies, 
Doctors, Policemen etc  

Lesson 6 
What is it like to follow 
God? 
trusting God, obeying God, 
believing that God 
promises to stay with 
them and to forgive, and 
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introduces Jesus and his 
followers. 

on the ark  believing that God will do 
this 

Key vocabulary   
Old Testament  
New Testament 
Bible 
Stories 
Verses  
Parables  

Qualities 
Obedience  
Responsible 
Sensible  
Caring  
Loving  

Pact  
Covenant  
Promise 
Forgiving  
Agreement  

Love 
Forgive  
Obey 
Follow 
Guide 
Support 
Love 
Cherish  

Help 
Guide 
Support 
Care 
Provide 
Serve 
Obey  

 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing 

awareness and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 3 Subject Area: Religious Education   Unit: 3 – Spring 1: How do festivals and family life show what matters to a Muslim?  Subject Ldr: C Tose  
 

Prior linked knowledge (Year 2)   Learning Outcomes  Future linked knowledge (Year 5)  
Make sense of belief 
• Recognise the words of the Shahadah and 

that it is very important for Muslims 
• Identify some of the key Muslim beliefs about 

God found in the Shahadah and the 99 names 
of Allah, and give a simple description of what 
some of them mean 

• Give examples of how stories about the 
Prophet show what Muslims believe about 
Muhammad. 

Understand the impact 
• Give examples of how Muslims use the 

Shahadah to show what matters to them 
• Give examples of how Muslims use stories 

about the Prophet to guide their beliefs and 
actions (e.g. care for creation, fast in 
Ramadan) 

• Give examples of how Muslims put their 
beliefs about prayer into action. 

Make connections 
• Think, talk about and ask questions about 

Muslim beliefs and ways of living 
• Talk about what they think is good for 

Muslims about prayer, respect, celebration 
and self-control, giving a good reason for their 
ideas 

• Give a good reason for their ideas about 
whether prayer, respect, 

Make sense of belief 
• Identify some beliefs about God in Islam, expressed 

in Surah 1. 
• Make clear links between beliefs about God and 

ibadah (e.g. how God is worth worshipping; how 
Muslims submit to God 

Understand the impact 
• Give examples of ibadah (worship) in Islam (e.g. 

prayer, fasting, celebrating) and describe what they 
involve. 

• Make links between Muslim beliefs about God and a 
range of ways in which Muslims worship (e.g. in 
prayer and fasting, as a family and as a community, 
at home and in the mosque) 

Make connections 
• Raise questions and suggest answers about the value 

of submission and self-control to Muslims, and 
whether there are benefits for people who are not 
Muslims. 

• Make links between the Muslim idea of living in 
harmony with the Creator and the need for all 
people to live in harmony with each other in the 
world today, giving good reasons for their ideas. 

Make sense of belief 
• Identify and explain Muslim beliefs about God, the 

Prophet and the Holy Qur’an (e.g. Tawhid; Muhammad 
as the Messenger, Qur’an as the message) 

• Describe ways in which Muslim sources of authority 
guide Muslim living (e.g. Qur’an guidance on Five 
Pillars; Hajj practices follow example of the Prophet) 

Understand the impact 
• Make clear connections between Muslim beliefs and 

ibadah (e.g. Five Pillars, festivals, mosques, art) 
• Give evidence and examples to show how Muslims put 

their beliefs into practice in different ways 
Make connections 
• Make connections between Muslim beliefs studied and 

Muslim ways of living in Britain/your region today 
• Consider and weigh up the value of e.g. submission, 

obedience, generosity, self-control and worship in the 
lives of Muslims today and articulate responses on how 
far they are valuable to people who are not Muslims 

• Reflect on and articulate what it is like to be a Muslim 
in Britain today, giving good reasons for their views. 

Notes Cross-curricular links Possible hooks/enrichment activities 
When writing Prophet or Muhammad you must 
write (PBUH) Peace be upon him) 

PSHE: Being kind, respectful and understanding. Being 
part of a family 

Visit/talk from a Muslim parent 
Looking at artefacts  
Make a model Mosque  
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How do festivals and family life show what matters to a Muslim? 
Lesson Sequence 
Lesson 1 
What do we already 
know about Muslims 
and Islam? 
Introduction session  

Lesson 2 
Why is the Mosque a 
special place for 
Muslims 
Listen to an extract of a 
calling to prayer  
Look through 
photographs 

Lesson 3 
Why is the Mosque a 
special place for 
Muslims (2) 
Enquiry 
Look at the layout of the 
Mosque and what 
significance this has  

Lesson 4 
What is Ramadan? 
Explore why Muslims 
fast during Ramadan 
Explore Laylat-Ul-Qadr 
(Night of power) 

Lesson 5 
Why do Muslims 
celebrate at the end of 
Ramadan? 
What do Muslims learn 
from the experience? 

Lesson 6 
How do festivals and 
worship show what 
matters to a Muslim? 
What can I learn from 
this? 
Reflect together what they 
have learnt about Muslims  

Key vocabulary   
Muslim 
Islam  
Ibadah  
Allah 
Muhammad 
Shahadah  
Qur’an 
Mosque  

Mosque  
Minaret 
Dome 
Hall 
Furniture  
Imam 

Mosque  
Minaret 
Dome 
Hall 
Furniture  
Imam 
Arabic 
 

Sawm 
Ramadan 
Poor 
Obey  
Allah  
Eid-ul-Fitr 
Laylat-Ul-Qadr (Night of 
power) 

Sawm 
Ramadan 
Poor 
Obey  
Allah  
Eid-ul-Fitr 

Muslim     
Islam  
Ibadah  
Allah 
Muhammad 
Shahadah  
Qur’an 
Mosque 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 3 Subject Area: Religious Education   Unit: 4 – Spring 2: How do festivals and family life show what matters to Jews? Subject Ldr: C Tose  
 

Prior linked knowledge (Y1) Learning Outcomes  Future linked knowledge  (Y5) 
Make sense of belief 
• Re-tell simply some stories used in Jewish 

celebrations 
• Give some examples of how the stories used in 

celebrations remind Jews about what God is 
like.  

Understand the impact 
• Give examples of how Jewish people celebrate 

special times (e.g. Shabbat, Sukkot, Chanukah) 
• Make links between Jewish ideas of God found 

in the stories and how people live. 
• Give an example of how some Jewish people 

might remember God in different ways.  
Make connections 
• Talk about what they think is good about 

reflecting, thanking, praising and remembering 
for Jewish people, giving a good reason for their 
ideas 

• Give a good reason for their ideas about 
whether reflecting, thanking, praising and 
remembering have something to say to them 
too. 

Make sense of belief 
• Identify some Jewish beliefs about God, sin and 

forgiveness and describe what they mean. 
• Make clear links between the story of the Exodus and 

Jewish beliefs about God and his relationship with the 
Jewish people 

• Offer informed suggestions about the meaning of the 
Exodus story for Jews today. 

Understand the impact 
• Make simple links between Jewish beliefs about God 

and his people and how Jews live (e.g. through 
celebrating forgiveness, salvation and freedom at 
festivals) 

• Describe how Jews show their beliefs through worship 
in festivals, both at home and in wider communities 

Make connections 
• Raise questions and suggest answers about whether it 

is good for Jews and everyone else to remember the 
past and look forward to the future. 

• Make links with the value of personal reflection, saying 
sorry, being forgiven, being grateful, seeking freedom 
and justice in the world today, including pupils’ own 
lives, and giving good reasons for their ideas. 

Make sense of belief 
• Identify and explain Jewish beliefs about God 
• Give examples of some texts that say what 

God is like and explain how Jewish people 
interpret them 

Understand the impact 
• Make clear connections between Jewish 

beliefs about the Torah and how Jews use and 
treat 

• Make clear connections between Jewish 
commandments and how Jews live (e.g. in 
relation to kosher laws) 

• Give evidence and examples to show how 
Jewish people put their beliefs into practice in 
different ways (e.g. some differences between 
Orthodox and Progressive Jewish practice) 

Make connections 
• Make connections between Jewish beliefs 

studied and explain how and why they are 
important to Jewish people today 

• Consider and weigh up the value of e.g. 
tradition, ritual, community, study and 
worship in the lives of Jews today, and 
articulate responses on how far they are 
valuable to people who are not Jewish. 

Notes Cross-curricular links Possible hooks/enrichment activities 
*This is the first Unit on Judaism the children will 
be learning. They usually cover A Judaism unit in 
Y1 but this cohort won’t have had that teaching.  
 
 

Cooking food made during Shabbat, Rosh Hashanah, Yom 
Kippur and Pesach  
 

Creating a mock festival  
Looking at Jewish special objects  
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What is worth celebrating? What do Jewish families celebrate? 
Lesson Sequence 
Lesson 1 + Lesson 2 
What can we learn about the Shabbat? 
 
A day of rest in story of commandments, Shabbat – 
Friday Night, Spending time on Shabbat  

Lesson 3 + Lesson 4  
Why do Jewish people celebrate Rosh Hashanah 
and Yom Kippur? 
Look at the festival through a child’s eyes (videos on 
BBC) 

 Lesson 5 + Lesson 6 
 Why is Pesach important for Jews? 
 
Read the story of Exodus and explore how Exodus is 
remembered at Pesach 

Key vocabulary 
Shabbat  
Food preparation  
Shalom 
Candles 
Blessing  
Kiddush prayer 
Challah  
Holy  
Sabbath  

New Year  
Solemn festivals  
Jonah 
Forgiveness  
Sins 
Nivevah  
Tashlich 
Repentance  
Salvation  
Deliverance 

Exodus  
Pesach  
Yeast  
Matzot  
Kosher 
Chametz 
Seder meal  
Symbolism  
Freedom  
Slavery  

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity. Making the association between religions and individual community, national and international life  
• Analysing: See what kinds of reasons are given to explain religious aspects of life, recognising distinctiveness of religious ways of life  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching, 

linking significant features of religion together in a coherent pattern. 
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Year group: 3 Subject Area: Religious Education   Unit 5 – Summer 1: What kind of world did Jesus want? Subject Leader: C Tose  
 

Prior linked knowledge (Year 2)   Learning Outcomes  Future linked knowledge (Y4) 
Make sense of belief 
• Tell stories from the Bible and 

recognise a link with the concept of 
‘Gospel’ or ‘good news’ 

• Give clear, simple accounts of what 
Bible texts mean to Christians 

• Recognise that Jesus gives 
instructions to people about how to 
behave 

Understand the impact 
• Give at least two examples of ways in 

which Christians follow the teachings 
studied about forgiveness and peace, 
and bringing good news to the 
friendless 

• Give at least two examples of how 
Christians put these beliefs into 
practice in the Church community 

Make connections  
• Think, talk and ask questions about 

whether Jesus’ good news is only 
good news for Christians 

Make sense of belief 
• Identify texts that come from a Gospel, which tells the story of the 

life and teaching of Jesus 
• Make clear links between the calling of the first disciples and how 

Christians today try to follow Jesus and be ‘fishers of people’ 
• Suggest ideas and then find out about what Jesus’ actions towards 

outcasts mean for Christians 
Understand the impact 
• Give examples of how Christians try to show love for all, including 

how Christian leaders try to follow Jesus’ teaching in different ways 
Make connections 
• Make links between the importance of love in the Bible stories 

studied and life in the world today, giving a good reason for their 
ideas.  

Make sense of belief 
• Identify features of Gospel texts (teachings, parable, 

narrative) 
• Taking account of the context, suggest meanings of Gospel 

texts studied, and compare own ideas with ways which 
Christians interpret biblical texts 

Understand the impact 
• Make clear connections between Gospel texts, Jesus’ good 

news, and how Christians live in the Christian community 
Make connections 
• Make connection between Christian teachings and the 

issues, problems and opportunities in the world today 
• Articulate their own responses to the issues studied, 

recognising different points of view 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Art- create an ideal world  

 
 Make a Church notice board for activities to support the 
community  

What kind of world did Jesus want? 
Lesson Sequence 
Lesson 1 
 What is the story of the 
first disciples? 
(Matthew 4:18–19) Discuss 
what the disciples had to 
give up to follow Jesus  

Lesson 2 
What does the word 
Gospel mean? What are 
‘fishers of people?’ 
 

Lesson 3 
 How did Jesus love the 
vulnerable? 
Look at the story of the 
healing of the leper.  
How did this show his 
followers and Christians 

Lesson 4 
How are Christians 
making the type of world 
that Jesus wanted? 
Look at how Churches 
support the community- 
toddler groups, soup 

Lesson 5 
What type of world do you 
think Jesus wanted? 
 

Lesson 6 
What are the most important 
things all people can do to 
make the world a better 
place? 
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now how to behave? 
 

kitchens, family groups.  

Key vocabulary   
Follow 
Disciple 
Gospel 
Good news  

Good news 
Gospel 
Biography 
Story  
 

Leper 
Outcast 
Kindness 
Forgiveness 
Care 

Support 
Community 
Guidance 
Help  

Kind 
Forgive 
Share 
Friend  
Guide  

Love 
Support 
Care 
Guide 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about religious 

questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues from their point 

of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 3 Subject Area: Religious Education   Unit 6 – Summer 2: How and why do people try to make the world a better place? Subject Ldr: C Tose  
 

Prior linked knowledge   (Y1) Learning Outcomes  Future linked knowledge (Year 5 Summer 1) 
Making sense of belief 
• Retell the story of creation from 

Genesis 1:1 -2:3 simply 
• Recognise that ‘Creation’ is the 

beginning of the big story of the bible 
• Say what the story tells Christians 

about God, Creation and the world 
• Give at least one example of what 

Christians do to say thank you to God 
for Creation 

Understanding the impact 
• Think, talk and ask questions about 

living in an amazing world 
Make Connections  
• Give a reason for the ideas they have 

and the connections they make 
between the Jewish/Christian 
Creation story and the world they live 
in. 

Make sense of belief 
• Identify some beliefs about why the world is not always a good 

place (e.g. Christian ideas of sin). 
• Make links between religious beliefs and teachings and why people 

try to live and make the world a better place. 
Understand the impact 
• Make simple links between teachings about how to live and ways 

in which people try to make the world a better place (e.g. tikkun 
olam and the charity Tzedek) 

• Describe some examples of how people try to live (e.g. individuals 
and organisations) 

• Identify some differences in how people put their beliefs into 
action 

Make connections: 
• Raise questions and suggest answers about why the world is not 

always a good place, and what are the best ways of making it 
better 

• Make links between some commands for living from religious 
traditions, nonreligious worldviews and pupils’ own ideas 

• Express their own ideas about the best ways to make the world a 
better place, making links with religious ideas studied, giving good 
reasons for their views. 

Make sense of belief 
• Identify features of Gospel texts (teachings, parable, 

narrative) 
• Taking account of the context, suggest meanings of Gospel 

texts studied, and compare own ideas with ways which 
Christians interpret biblical texts 

Understand the impact 
• Make clear connections between Gospel texts, Jesus’ good 

news, and how Christians live in the Christian community 
Make connections 
• Make connection between Christian teachings and the 

issues, problems and opportunities in the world today 
• Articulate their own responses to the issues studied, 

recognising different points of view 

Notes Cross-curricular links Possible hooks/enrichment activities 
 English: Make a non-chronological report or a diary entry linked 

to Mother Theresa 
PSHE: Being Kind, Friendships 
DT: Baking a better world cake 

 Making a fact file about Mother Theresa.  
Creating their own ‘Better World’ 

How and why do people try to make the world a better place? 
Lesson Sequence 
Lesson 1 
 What is wrong with the 
world? 
Discuss if there is only 

Lesson 2 
How can the ‘Golden 
Rule’ help people to 
work out how to make 

Lesson 3 
 What can we learn 
from the Jewish idea of 
‘Repairing the world, 

Lesson 4 
What can we find out 
about Mother 
Theresa? 

Lesson 5 
How do Muslims try to 
make the world a better 
place? 

Lesson 6 
 Will we all be world- 
changers? How can we 
each make the world a 
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one thing that explains 
all these things that are 
wrong. Selfishness/lack 
of love/humans? 

the world a better 
place? 
Look at the 9 versions of 
other religions ‘Golden 
Rules’ 

rescuing the earth’? 
Look at Jewish teachings 
and scriptures  

Develop enquiry skills 
by making a fact file 
 

Look at the story of the two 
brothers. What does the 
story teach about being 
generous? 
Find out about an Islamic 
charity such as Islamic Relief 

‘better place’? 
Baking a better world 
cake and writing a 
recipe for a better 
world  

Key vocabulary   
Wrong 
Selfish 
Humans 
Hurt 
Pain 
Suffering 
sin 

Help 
Guidance 
Commandment  
Friend 
 

Tikkun olam 
Truth 
Lies 
Quarrel 
Wise 
Saved 
Mended 
repaired 

Uskbub (Ottoman 
Empire) 
Calcutta (India) 
Humanitarian  
Sick 
Needy 
Helpless 
Dedication  
Missionary  
 

Generosity  
Zakah (charity) 
Purifying 
Ramadan 
Islamic Relief  
Charity  
 

Love 
Forgiveness 
Kindness 
Care 
Prayer 
Peace 
Generosity 
Vision 
Honesty 
Courage 
Teamwork 
Determination 
leadership 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers, knowing how to use different types of sources as ways of gathering 

information 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about religious questions and 

practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing 

awareness and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 4 Subject Area: Religious Education   Unit 1 – Autumn 1: What is the trinity and why is it important to Christians? Subject Leader: C Tose  
 

Prior linked knowledge (Y1: What does it mean to 
belong to a faith community?) 

Learning Outcomes  Future linked knowledge (Y5: What does it mean 
if Christians believe God is holy and loving? 

Making sense of belief 
• Retell the story of creation from Genesis 1:1 -

2:3 simply 
• Recognise that ‘Creation’ is the beginning of the 

big story of the bible 
• Say what the story tells Christians about God, 

Creation and the world 
• Give at least one example of what Christians do 

to say thank you to God for Creation 
Understanding the impact 
• Think, talk and ask questions about living in an 

amazing world 
Make Connections  
• Give a reason for the ideas they have and the 

connections they make between the 
Jewish/Christian Creation story and the world 
they live in. 

Making sense of belief 
• Recognise what a ‘Gospel’ is and give an example of 

the kinds of stories it contains  
• Offer suggestions about what texts about baptism and 

Trinity mean 
• Give examples of what these texts mean to some 

Christians today 
Understanding the impact 
• Describe how Christians show their beliefs about God 

the Trinity in worship in different ways and in the way 
they live 

Make Connections  
• Make links between some Bible texts studied and the 

idea of God in Christianity, expressing clearly some 
ideas of their own about what Christians believe God is 
like 

Make sense of belief: 
• Identify some different types of biblical texts, 

using technical terms accurately. 
• Explain connections between biblical texts and 

Christian ideas of God, using theological terms  
Understand the impact: 
• Make clear connections between Bible texts 

studied and what Christians believe about God 
• Show how Christians put their beliefs into 

practice in worship 
Make connections: 
• Weigh up how biblical ideas and teachings 

about God as holy and loving might make a 
difference in the world today, developing 
insights of their own 

Notes Cross-curricular links Possible hooks/enrichment activities 
 
 

Art- Trinity artwork- stained glass window Watch a Baptism video  

What is the trinity and why is it important to Christians? 
 

Lesson 1 
Was Jesus Baptised? 
Look at the Baptism of 
Jesus from Gospels 
Matthew Chapter 3.  
Think about what the 
word Gospel means. 

Lesson 2 
 What is the trinity? 
Match words linked to 
the Trinity to artwork 
and symbols (Resource 
1) 

Lesson 3 
How do Christians feel 
about ‘The Grace’ and 
why? 
Discuss how it offers a 
blessing. When might 
people say grace? 
 

Lesson 4 
How does a Baptism link 
to the Trinity? 
Explore the prayer said 
at Baptisms which 
include the Trinity. 

Lesson 5 
How can you see God as 
three in one? 
Look at common 
metaphors for this e.g. 
ice, water and steam 

Lesson 6 
End of unit assessment  
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Key vocabulary 
Gospels 
Water 
Holy 
Matthew 
Life story  
Biography  

Father 
Son 
Holy Spirit  
 

Father 
Son 
Holy Spirit  
Blessed 
Fellowship 
Amen  

Father 
Son 
Holy Spirit  
Blessed 
Fellowship 
Amen 
Baptism 
 

Father 
Son 
Holy Spirit  
 

 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises, reflecting upon experiences  
• Expressing: Articulate their own reactions and ideas about religious questions and practices, clarify and anazlyse with growing confidence aspects of religion 

which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: Identifying key religious values    
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
 



Page 1 of 2 
 

Year group: 4 Unit: 2 – Autumn 2: What do Hindus believe God is like? Subject Leader: C Tose  
Learning Outcomes  Future linked knowledge (Year 6)  
• Identify some Hindu deities and say how they help Hindus describe God 
• Make clear links between some stories (e.g. Svetaketu, Ganesh, Diwali) and what 

Hindus believe about God 
• Offer informed suggestions about what Hindu murtis express about God 
• Make simple links between beliefs about God and how Hindus live (e.g. choosing a 

deity and worshipping at a Home Shrine; celebrating Diwali) 
• Identify some different ways in which Hindus worship 
• Raise questions and suggest answers about whether it is good to think about the 

cycle of create/preserve/destroy in the world today 
• Make links between the Hindu idea of everyone having a ‘spark’ of God in them 

and ideas about the value of people in the world today, giving good reasons for 
their ideas 

• Identify and explain Hindu beliefs, e.g. dharma, karma, samsara, 
moksha, using technical terms accurately 

• Give meanings for the story of the man in the well and explain how it 
relates to Hindu beliefs about samsara, moksha, etc. 

• Make clear connections between Hindu beliefs about dharma, karma, 
samsara and moksha and ways in which Hindus live 

• Connect the four Hindu aims of life and the four stages of life with 
beliefs about dharma, karma, moksha, etc. 

• Give evidence and examples to show how Hindus put their beliefs into 
practice in different ways 

• Make connections between Hindu beliefs studied (e.g. karma and 
dharma), and explain how and why they are important to Hindus 

• Reflect on and articulate what impact belief in karma and dharma might 
have on individuals and the world, recognising different points of view. 

Notes Cross-curricular links Possible hooks/enrichment activities 
Artefacts are needed for most lessons  Art: Exploring artwork  

 
 Visit to a Hindu temple OR Hindu visitor  
Investigating using artefacts  

What do Hindus believe God is like? 
Lesson Sequence 
Lesson 1  
What do Hindu symbols 
and stories show about 
belief in Brahman? 
 

Lesson 2 
How many gods are there 
in popular Hinduism?  
What can we find out 
about Hindu ideas about 
Brahman from looking at 
images of deities?  

Lesson 3 
What does the Trimurti 
represent? 
Is the cycle of 
create/preserve/destroy 
important? 

Lesson 4 
What do Hindu deities 
show about Brahman? 

Lesson 5 
What can we find out 
about Hindu worship in the 
home? 
Explore and investigate 
artefacts  

Lesson 6 
How does the Diwali story 
link to a Hindu deity? 
 

Key vocabulary   
Brahma 
Powerful 
Creator 
Loving 
Aum/om 
Spirit 
Sacred 

Gods 
Godesses 
Brahma 
Lakshmi 
Parwati 
Saraswati 
Shiva 

Trimurti 
Cycles 
Nature 
Life 
Death 
Rebirth  
Murti 

Gods 
Godesses 
Brahma 
Lakshmi 
Parwati 
Saraswati 
Shiva 

Puja tray 
Bell 
Flowers 
Water 
Murti 
Deity 
Sweets/sugar/spoon 

Festival of Light  
Ravana 
Rama 
Sita 
Krishna 
Vishnu 
Trimurti 
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Svetaketu 
Ganesh  
Krishna  
 

Vishnu 
Deity  

Shiva Nataraja- Lord of the 
Dance 
 

Vishnu 
Deity 

Diva lamp 
Wax/ghee 
Worship 
Aum  

Ten avatars 
 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Year group: 4 Subject Area: Religious Education   Unit 3 – Spring 1: What does it mean to be Hindu in Britain today? Subject Leader: C Tose  
 

Prior linked knowledge Y4 What do 
Hindus believe God is like? 

Learning Outcomes  Future linked knowledge Y6 Why do Hindus want to be 
good? 

• Identify some Hindu deities and say how 
they help Hindus describe God 

• Make clear links between some stories 
(e.g. Svetaketu, Ganesh, Diwali) and what 
Hindus believe about God 

• Offer informed suggestions about what 
Hindu murtis express about God 

• Make simple links between beliefs about 
God and how Hindus live (e.g. choosing a 
deity and worshipping at a Home Shrine; 
celebrating Diwali) 

• Identify some different ways in which 
Hindus worship 

• Raise questions and suggest answers 
about whether it is good to think about 
the cycle of create/preserve/destroy in 
the world today 

• Make links between the Hindu idea of 
everyone having a ‘spark’ of God in them 
and ideas about the value of people in the 
world today, giving good reasons for their 
ideas 

Making sense of belief 
• Identify the terms dharma, Sanatan Dharma and 

Hinduism and say what they mean  
• Make links between Hindu practices and the idea that 

Hinduism is a whole ‘way of life’ (dharma) 
Understand the impact  
• Describe how Hindus show their faith within their 

families in Britain today (e.g. home puja)  
• Describe how Hindus show their faith within their faith 

communities in Britain today (e.g. arti and bhajans at the 
mandir; in festivals such as Diwali)  

• Identify some different ways in which Hindus show their 
faith (e.g. between different communities in Britain, or 
between Britain and parts of India) 

Make connections  
• Raise questions and suggest answers about what is good 

about being a Hindu in Britain today, and whether taking 
part in family and community rituals is a good thing for 
individuals and society, giving good reasons for their 
ideas. 

• Identify and explain Hindu beliefs, e.g. dharma, karma, 
samsara, moksha, using technical terms accurately 

• Give meanings for the story of the man in the well and 
explain how it relates to Hindu beliefs about samsara, 
moksha, etc. 

• Make clear connections between Hindu beliefs about 
dharma, karma, samsara and moksha and ways in 
which Hindus live Connect the four Hindu aims of life 
and the four stages of life with beliefs about dharma, 
karma, moksha, etc. 

• Give evidence and examples to show how Hindus put 
their beliefs into practice in different ways 

• Make connections between Hindu beliefs studied (e.g. 
karma and dharma), and explain how and why they 
are important to Hindus Reflect on and articulate what 
impact belief in karma and dharma might have on 
individuals and the world, recognising different points 
of view. 

 
 

Notes Cross-curricular links Possible hooks/enrichment activities 
Recall prior knowledge of Hinduism 
which was studied in Spring 1 

Geography: Demographics of Hindus in Britain today  
Art: Diwali Rangoli patterns  

Mock celebration of Diwali  

What does it mean to be Hindu in Britain today? 
Lesson Sequence 
Lesson 1  
How do Hindus show their 
faith at home? 
Watch the video BBC Two - 
My Life, My Religion, 

Lesson 2 
What are some Hindu beliefs shown at 
home? 
Using the video from last lesson, explore 
Hindu worship at home. 

Lesson 3 
 How do Hindus show 
their faith in the 
community? 
Watch the video Worship 

Lesson 4+5 
How do Hindus celebrate 
Diwali today? 
Spread over 2 lessons  
Read the story, explore 

Lesson 6 
What is it like to be Hindu 
in Britain today? 
Where are Hindu’s in 
Britain? Why did they 

https://www.bbc.co.uk/programmes/p02n5xj7
https://www.bbc.co.uk/programmes/p02n5xj7
https://www.bbc.co.uk/bitesize/clips/zqj86sg
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Hinduism, Introducing Simran 
and Vraj 
Think about how faith is 
shown at home for Simran 
and Vraj 

in a Hindu temple - 3rd 
level Religious and moral 
education - BBC Bitesize 
Explore the Hindu 
Temple/Mandir  

how the story of Diwali 
can help Hindus and what 
matters most during 
Diwali  
 

decide to settle in Britain? 
Explore Hinduism in 
Britain 

Key vocabulary   
Introduce the words ‘dharma – 
Hindus whole way of life, and 
‘Sanatan dharma – ‘Eternal way’.  
 

Introduce the words ‘dharma – Hindus 
whole way of life, and ‘Sanatan dharma – 
‘Eternal way’.  
Bell: To wake the deity up for worship – to 
announce the presence of the worshipper  
Flowers: Represents the beauty and 
fragrance of the created world  
Diva lamp: For aarti (Aarti- symbolises that 
worship removes darkness)  
Water in a pot: Represents life  
Spoon: Used to give water to worshippers 
after it has been blessed  
Murti: an image, usually representing a 
deity, and used  
Puja: Hindu worship  

Temple 
Mandir  
Charity  
Food bank  
 

Diwali 
Rama  
Sita  
Hanuman  
Lakshmi  
Light 
Darkness 
Overcome 
 

Population 
Diversity  
India 
Pakistan 
Census 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links & make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
 

https://www.bbc.co.uk/programmes/p02n5xj7
https://www.bbc.co.uk/programmes/p02n5xj7
https://www.bbc.co.uk/bitesize/clips/zqj86sg
https://www.bbc.co.uk/bitesize/clips/zqj86sg
https://www.bbc.co.uk/bitesize/clips/zqj86sg
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Year group: 4 Subject Area: Religious Education   Unit 4 – Spring 2: Why do Christians call the day Jesus died as ‘Good Friday? Subject Leader: C Tose  
 

Prior linked knowledge (Y2) Learning Outcomes  Future linked knowledge (Y6) 
Make sense of belief 
• Recognise that Incarnation and Salvation 

are part of a ‘big story’ of the Bible. 
• Tell stories of Holy Week and Easter from 

the Bible and recognise a link with the 
idea of Salvation. 

Understand the impact 
• Give at least three examples of how 

Christians show their beliefs about Jesus’ 
death and resurrection in church worship 
at Easter.  

Make connections  
• Think, talk and ask questions about 

whether the story of Easter only has 
something to say to Christians, or if it has 
anything to say to pupils about sadness, 
hope or heaven, exploring different ideas 
and giving a good reason for their ideas 

Make sense of belief 
• Recognise the word ‘Salvation’ and that Christians 

believe Jesus came to ‘save’ or ‘rescue’ people. 
• Offer informed suggestions about what the events of 

Holy Week means to Christians.  
• Give examples of what Christians say about the 

importance of the events of Holy Week.  
Understand the impact 
• Make simple links between the Gospel accounts and how 

Christians mark the Easter events in their communities. 
• Describe how Christians show their beliefs about Jesus in 

worship in different ways.   
Make connections  
• Raise thoughtful questions and suggest some answers 

about why Christians call the day Jesus died ‘Good 
Friday’; giving good reasons for their suggestions.  

Make sense of belief 
• Outline the ‘big story’ of the Bible, explaining how 

salvation and incarnation fit within i 
• Explain what Christians mean when they say that 

Jesus’ death was a sacrifice 
Understand the impact 
• Make clear connections between the Christian belief in 

Jesus’ death as a sacrifice and how Christians celebrate 
Holy Communion/Lord’s Supper 

• Show how Christians put their beliefs into practice in 
different ways 

Make connections  
• Weigh up the value and impact of ideas of sacrifice in 

their own lives and the world today 
• Articulate their own responses to the idea of sacrifice, 

recognising different points of view 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Geography: Look at Easter services in our local area – St 

Aidan’s Church, Tunstall Hill egg roll. 
 

Visit a Church for an Easter service or talk to a 
priest/reverend  
Write a diary entry as Mary 

What can we learn about Good Friday? 
Lesson Sequence 
Lesson 1  
What can we remember about Holy Week? 
 
Recap events that happened Palm Sunday, 
Good Friday, Easter Sunday. 
 

Lesson 2 
 How did Mary feel after the 
events of Holy Week? 
 
Write a diary entry as Mary, 
mother of Jesus on Good 
Friday. How was she feeling? 
Would she call the day Good 
Friday? 

Lesson 3 
What do different 
Churches do for Palm 
Sunday, Good Friday 
and Easter Sunday? 
 
Look at types of service, 
music, readings, 
actions, rituals, colour 

Lesson 4 
What does Salvation 
mean and how does it 
link to Holy Week? 
 
 
Jesus showed them how 
to live a life that pleases 
God 

Lesson 5 
 Why do stories about 
Easter still provoke 
emotion in Christians 
today? 
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and decorations.  
Key vocabulary   
Salvation 
Palm  
Death 
Rose 
Resurrection  
 

Sadness 
Bitterness 
Salvation  
Holy 
 

Service 
Music 
Readings 
Bible 
Stories 
Rituals 
Colour 

Salvation 
Save 
Rescue 
Belief 
Wrong path  
 

Sadness 
Hope 
Joy 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity. Making the association between religions and individual community, national and international life  
• Analysing: See what kinds of reasons are given to explain religious aspects of life, recognising distinctiveness of religious ways of life  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching, 

linking significant features of religion together in a coherent pattern  
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Year group: 4 Subject Area: Religious Education   Unit 5 – Summer 1: For Christians, what was the impact of Pentecost? Subject Leader: C Tose  
 

Prior linked knowledge  Learning Outcomes  Future linked knowledge (Y6 – What kind of King was 
Jesus?) 

Make sense of belief 
• Recognise the word ‘Salvation’ and that 

Christians believe Jesus came to ‘save’ or 
‘rescue’ people. 

• Offer informed suggestions about what 
the events of Holy Week means to 
Christians.  

• Give examples of what Christians say 
about the importance of the events of 
Holy Week.  

Understand the impact  
• Make simple links between the Gospel 

accounts and how Christians mark the 
Easter events in their communities. 

• Describe how Christians show their beliefs 
about Jesus in worship in different ways.   

Make connections 
• Raise thoughtful questions and suggest 

some answers about why Christians call 
the day Jesus died ‘Good Friday’; giving 
good reasons for their suggestions.  

Make sense of belief 
• Make clear links between the story of Pentecost and 

Christian beliefs about the Kingdom of God on Earth 
• Offer informed suggestions about what the events of 

Pentecost in Acts 2 might mean 
• Give examples of what Pentecost means to some 

Christians now 
Understand the impact 
• Make simple links between the description of Pentecost 

in Act 2, the Holy Spirit, the kingdom of God and how 
Christians live now 

• Describe how Christians show their belief about the Holy 
Spirit in worship 

Make connections 
• Make links between ideas about the kingdom of God in 

the Bible and what people believe about following God 
today, giving good reasons for their ideas  

Make sense of belief 
• Explain connections between biblical texts and the 

concept of the kingdom of God 
• Consider different possible meanings for the biblical 

texts studied, showing awareness of different 
interpretations  

Understand the impact 
• Make clear connections between belief in the kingdom 

of God and how Christians put their beliefs into 
practise 

• Show how Christians put their belief into practise in 
different ways  

Make connections 
• Relate the Christian ‘kingdom of God’ model to issues, 

problems and opportunities in the world today 
• Articulate their own responses to the idea of the 

importance of love and service in the world today 

Notes Cross-curricular links Possible hooks/enrichment activities 
Pentecost is the Churches birthday  Art- Holy Spirit artwork  

Guided Reading- Analysing the Lord’s Prayer  
 

For Christians, what was the impact of Pentecost? 
Lesson Sequence 
Lesson 1  
What is the story of the 
Pentecost? 
What do the events in the 
Pentecost story mean? 

Lesson 2 
 What is the Christian 
belief of ‘Kingdom of 
God’ on earth? 
A Kingdom where God 
rules in people’s lives 

Lesson 3 
 What is the Holy Spirit 
who was sent to 
empower the 
disciples? 
 

Lesson 4 
What does the Pentecost 
mean to Christians now? 

Lesson 5 
What do Christians 
believe the Kingdom 
of God should look 
like? 
Use the Lord’s Prayer 

 Lesson 6 
What do Churches do to 
celebrate its birthday? 
(Pentecost)  
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to see what clues it 
gives Christians  

Key vocabulary   
New life 
Kingdom  
Raised 
Resurrection  
Rule 
Holy Spirit  
Disciples  

Kingdom  
 

Holy Spirit  
Empowerment  
Power 
 

 Heaven  
Forgiveness 
Temptation  
Deliver 
Kingdom  
Earth  

Pentecost 
Celebration  
Prayer 
 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity. Making the association between religions and individual community, national and international life  
• Analysing: See what kinds of reasons are given to explain religious aspects of life, recognising distinctiveness of religious ways of life  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching, 

linking significant features of religion together in a coherent pattern  
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Year group: 4 Subject Area: Religious Education   Unit 6 – Summer 2: How and why do people mark the significant events in life? Subject Leader: C Tose  
 

Prior linked knowledge (Y1: What does it mean to belong to 
a faith community? 

Learning Outcomes  

Make sense of beliefs:  
• Recognise that loving others is important in lots of 
communities  
• Say simply what Jesus and one other religious leader taught 
about loving other people Understand the impact:  
• Give an account of what happens at a traditional Christian 
and Jewish or Muslim welcome ceremony, and suggest what 
the actions and symbols mean  
• Identify at least two ways people show they love each other 
and belong to each other when they get married (Christian 
and/or Jewish and non-religious) 
 Make connections:  
• Give examples of ways in which people express their 
identity and belonging within faith communities and other 
communities, responding sensitively to differences  
• Talk about what they think is good about being in a 
community, for people in faith communities and for 
themselves, giving a good reason for their ideas 

Make sense of belief: 
• Identify some beliefs about love, commitment and promises in two religious traditions and 
describe what they mean 
• Offer informed suggestions about the meaning and importance of ceremonies of commitment 
for religious and non-religious people today 
Understand the impact: 
• Describe what happens in ceremonies of commitment (e.g. baptism, sacred thread, marriage) 
and say what these rituals mean 
• Make simple links between beliefs about love and commitment and how people in at least two 
religious traditions live (e.g. through celebrating forgiveness, salvation and freedom at festivals) 
• Identify some differences in how people celebrate commitment (e.g. different practices of 
marriage, or Christian baptism) 
Make connections: 
• Raise questions and suggest answers about whether it is good for everyone to see life as a 
journey, and to mark the milestones 
• Make links between ideas of love, commitment and promises in religious and non-religious 
ceremonies 
• Give good reasons why they think ceremonies of commitment are or are not valuable today. 

Notes Cross-curricular links Possible hooks/enrichment activities 
Thematic unit of work   

 
 

Re-create some ceremonies 
Visit to local places of worship 

How and why do people mark the significant events in life? 
Lesson Sequence 
Lesson 1 + Lesson 2 
What is the significance of Baptism to Christians? 
What happens and what does it mean? 
Look at the ceremony itself, what happens, 
children’s own personal experiences, importance of 
promises etc.  

Lesson 3 + Lesson 4 
What ceremonies do Hindus mark in the journey of 
life? 
Explore the journey of birth to death. Discuss 
signposts Hindus follow to enable them to become 
closer to God.  

Lesson 5 and Lesson 6:  
Why do people choose to get married? What do 
wedding ceremonies show us about commitment, 
love and promises? 
Look at religious ideas about marriage in the 
Christian, Jewish and Hindu faith.  
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 Explore reincarnation  Explore the fact that there is an alternative to a 
place of worship for getting married for non-
religious people.  

Key vocabulary   
Baptism 
Confirmation  
Ceremony 
Fulfilment  
Promise 
Declaration  
Faith  
Sin  
Cleansing  
 

Holy Scriptures (The Vedas) 
Dharma 
Reincarnation  
Transmigration of the soul  
Moksha  
 

Christian: 
Vow 
Promise 
Commitment 
Love 
Faithful  
Ceremony 
Order of service 
Interlocking 
Jewish:  
Ketubah 
Contract  
Hindu:  
Steven steps 
Sacred fire 

Key skills throughout unit 
• Investigating: Asking relevant questions, use a widening range of sources to pursue answers 
• Reflecting: Reflecting on religious beliefs and practises,  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and anazlyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity.  
• Analysing: See what kinds of reasons are given to explain religious aspects of life 
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
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Yr group: 5 Subject Area: Religious Education   Unit 1 – Autumn 1:  What does it mean for Christians to believe that God is holy & loving? Subject Ldr: C Tose  
 

Prior linked knowledge (Y3 – What is the trinity?) Learning Outcomes  Future linked knowledge   
Making sense of belief 
• Recognise what a ‘Gospel’ is and give an example of the 

kinds of stories it contains  
• Offer suggestions about what texts about baptism and 

Trinity mean 
• Give examples of what these texts mean to some 

Christians today 
Understanding the impact 
• Describe how Christians show their beliefs about God 

the Trinity in worship in different ways and in the way 
they live 

Make Connections  
• Make links between some Bible texts studied and the 

idea of God in Christianity, expressing clearly some ideas 
of their own about what Christians believe God is like  

Make sense of belief: 
• Identify some different types of biblical texts, using 

technical terms accurately. 
• Explain connections between biblical texts and Christian 

ideas of God, using theological terms  
Understand the impact: 
• Make clear connections between Bible texts studied and 

what Christians believe about God 
• Show how Christians put their beliefs into practice in 

worship 
Make connections: 
• Weigh up how biblical ideas and teachings about God as 

holy and loving might make a difference in the world 
today, developing insights of their own 

 

Notes Cross-curricular links Possible hooks/enrichment activities 
 DT: Create a cross section of a Cathedral  

 
Looking at images of a Cathedral - 
Durham Cathedral  

What does it mean for Christians to believe that God is holy and loving? 
Lesson Sequence 
Lesson 1 
What is a divine being/God? 
Describe a ‘divine being’ – what 
would this God be like? 
 
 

Lesson 2 
What does Psalm 103 
and Isaiah 6:1-5 tell us 
about God? 
Explore which parts of 
the texts talk about God 
being holy and which 
about God being loving. 
Examine the differences 
between these ideas 
 

Lesson 3 
How do different parts of a 
Cathedral express idea 
about God as Holy and 
Loving? 

Lesson 4  
Why is it important for 
Christians that the God they 
believe in is holy AND loving? 

Lesson 5 
How do Christians put their beliefs 
and practice into worship? 
Explore and listen to some 
Christian worship songs.  
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Key vocabulary   
Divine 
God 
Holy 
 

Holy 
Loving 
Psalm  
Text  
Source  

Holy 
Loving 
Cathedral  

Holy 
Loving 
 

Worship 
Sing 
God  
 

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features of 

different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 5 Subject Area: Religious Education   Unit 2 – Autumn 2: What does it mean to be Muslim in Britain today? Subject Leader: C Tose  
 

Prior Knowledge ( Year 3)  Learning Outcomes 
Make sense of belief 
• Identify some beliefs about God in Islam, expressed in Surah 1. 
• Make clear links between beliefs about God and ibadah (e.g. how God is 

worth worshipping; how Muslims submit to God) 
Understand the impact 
• Give examples of ibadah (worship) in Islam (e.g. prayer, fasting, celebrating) 

and describe what they involve. 
• Make links between Muslim beliefs about God and a range of ways in which 

Muslims worship (e.g. in prayer and fasting, as a family and as a community, 
at home and in the mosque) 

Make connections 
• Raise questions and suggest answers about the value of submission and self-

control to Muslims, and whether there are benefits for people who are not 
Muslims. 

• Make links between the Muslim idea of living in harmony with the Creator 
and the need for all people to live in harmony with each other in the world 
today, giving good reasons for their ideas. 

Make sense of belief 
• Identify and explain Muslim beliefs about God, the Prophet and the Holy 

Qur’an (e.g. Tawhid; Muhammad as the Messenger, Qur’an as the message) 
• Describe ways in which Muslim sources of authority guide Muslim living (e.g. 

Qur’an guidance on Five Pillars; Hajj practices follow example of the Prophet) 
Understand the impact 
• Make clear connections between Muslim beliefs and ibadah (e.g. Five Pillars, 

festivals, mosques, art)Give evidence and examples to show how Muslims 
put their beliefs into practice in different ways 

Make connections 
• Make connections between Muslim beliefs studied and Muslim ways of 

living in Britain/your region today 
• Consider and weigh up the value of e.g. submission, obedience, generosity, 

self-control and worship in the lives of Muslims today and articulate 
responses on how far they are valuable to people who are not Muslims 

• Reflect on and articulate what it is like to be a Muslim in Britain today, giving 
good reasons for their views. 

Notes Cross-curricular links Possible hooks/enrichment activities 
With the new curriculum, children 
didn’t complete last unit on Muslims 
in Y2/3 so first lesson will be an 
introduction lesson to Islam and 
Muslims  

Geography: Locating popular Muslim pilgrimages on a world 
map, looking at Census information for our local area and 
region  

 Watch videos of festival Eid 
Have a Muslim parent or child in school tell the chn 
about Eid 
Explore the Qur’an  

What does it mean to be a Muslim in Britain today? 
Lesson Sequence 
Lesson 1  
What is a Muslim? Who 
are the Muslims in our 
region? 
Introduction lesson. 
Introduce key concepts 

Lesson 2 
What helps Muslims 
through the journey of 
life? 
Introduce the 5 Pillars of 
Islam as expressions of 

Lesson 3  
What is the Festival Eid-
Ul-Adha? 
This is celebrated at the 
end of Hajj. 
Discuss how it is 

Lesson 4  
Why do Muslims want 
to go on pilgrimage? 
Look at Mecca and the 
cave at Hira where the 
Prophet Muhammad 

Lesson 5  
What is the significance 
of the Holy Qur’an for 
Muslims? 
Final revealed word of 
God. 

Lesson 6 
What does it mean to be 
a Muslim in Britain 
today? 
Recap the five pillars. 
 



Page 2 of 2 
 

such as ibadah, Tawhid, 
imam 
Set the context of using 
2011 census of how 
many Muslims in our 
area and region.  

Ibadah. celebrated to recall 
Ibrahim’s faith being 
tested when he asked to 
sacrifice Ismail. 

received the Qur’an. Discuss how it was 
revealed to the Prophet 
Muhammad by the Angel 
Jibril. 

Key vocabulary   
Muslim 
Region  
Mosque  
Sunni 
Shi’a 
Prophet 
Muhammad 
 

Pillars 
Islam 
Shahadah 
Salah 
Sawm 
Zakat 
Hajj 
Worship 
Belief 

Hajj  
Eid- Ul-Adha  
 

Mecca/Makkah 
Cave of Hira 
Muhammad 
Qur’an 
Kab’ah 
Hajj 
Ihram clothes 
equality 

Qur’an 
Angel Jibril  

Muslim 
Region  
Mosque  
Sunni 
Shi’a 
Prophet 
Muhammad 
 

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas 

about religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing 

awareness and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference 

to experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 5 Subject Area: Religious Education   Unit 3 – Spring 1: Why do Christians believe that Jesus is the Messiah? Subject Leader: C Tose  
 

Prior linked knowledge (Y3 – What is the trinity?) Learning Outcomes  
Making sense of belief 
• Recognise what a ‘Gospel’ is and give an example of the kinds 

of stories it contains  
• Offer suggestions about what texts about baptism and Trinity 

mean 
• Give examples of what these texts mean to some Christians 

today 
Understanding the impact 
• Describe how Christians show their beliefs about God the 

Trinity in worship in different ways and in the way they live 
Make Connections 
• Make links between some Bible texts studied and the idea of 

God in Christianity, expressing clearly some ideas of their own 
about what Christians believe God is like  

Make sense of belief 
• Explain the place of incarnation and Messiah within the ‘big story’ of the Bible 
• Identify Gospel and prophecy texts, using technical terms 
• Explain connections between biblical texts, incarnation and Messiah, using theological terms 
Understand the impact 
• Show how Christians put their beliefs about Jesus’ incarnation into practise in different ways in  

celebrating Christmas 
• Comment on how the idea that Jesus is the Messiah makes sense in the wider story of the Bible 
Make connections 
• Weigh up how far the idea of Jesus as the Messiah is important in the world today and what 

difference it might make in people’s lives.  

Notes Cross-curricular links Possible hooks/enrichment activities 
Read the ‘big story’ of the bible as background for this unit  

 
Create their own saviour  

Why do Christians believe that Jesus is the Messiah? 
Lesson Sequence 
Lesson 1 
What kind of person is 
needed when people 
need help? 
 

Lesson 2 
What qualities would a 
Saviour need? 

Lesson 3 
Was Jesus the hoped for 
Messiah? 
Look at A written report 
from the scene 
(Matthew 1:18–24, 2:1–
12) 

Lesson 4  
What is the true 
meaning of Christmas? 
Messiah and Christian 
beliefs about Jesus’ birth  

Lesson 5 
 How can a Christian’s 
life be transformed by 
following Jesus? 
Charity, helping people 
with shopping, funds for 
local causes  

Lesson 6 
 Recap lesson – what 
have we learnt 
throughout this unit? 
End of unit quiz/test 

Key vocabulary   
Kind 
Caring 
Compassionate 
Forgiving  
Knowledgeable 

Kind 
Caring 
Compassionate 
Forgiving  
Knowledgeable  

Messiah  
Gospel  
Promised one  

Messiah 
Celebration  
Arrival  
Birth  

Transformed 
Help 
Support 
Guidance 
Charity  
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Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 5 Subject Area: Religious Education   Unit: 4 – Spring 2: Why is the Torah so important to Jewish people? Subject Leader: C Tose  
 

Prior linked knowledge (Y3) Learning Outcomes  
Make sense of belief 
• Identify some Jewish beliefs about God, sin and forgiveness and describe 
• what they mean. 
• Make clear links between the story of the Exodus and Jewish beliefs 
• about God and his relationship with the Jewish people 
• Offer informed suggestions about the meaning of the Exodus story for 
• Jews today. 
Understand the impact 
• Make simple links between Jewish beliefs about God and his people and 
• how Jews live (e.g. through celebrating forgiveness, salvation and 
• freedom at festivals) 
• Describe how Jews show their beliefs through worship in festivals, both at 
• home and in wider communities 
Make connections 
• Raise questions and suggest answers about whether it is good for Jews 
• and everyone else to remember the past and look forward to the future. 
• Make links with the value of personal reflection, saying sorry, being 
• forgiven, being grateful, seeking freedom and justice in the world today, 
• including pupils’ own lives, and giving good reasons for their ideas. 

Make sense of belief 
• Identify and explain Jewish beliefs about God 
• Give examples of some texts that say what God is like and explain how Jewish 

people interpret them 
Understand the impact 
• Make clear connections between Jewish beliefs about the Torah and how Jews 

use and treat it 
• Make clear connections between Jewish commandments and how Jews live 

(e.g. in relation to kosher laws) 
• Give evidence and examples to show how Jewish people put their beliefs into 

practice in different ways (e.g. some differences between Orthodox and 
Progressive Jewish practice) 

Make connections 
• Make connections between Jewish beliefs studied and explain how and why 

they are important to Jewish people today 
• Consider and weigh up the value of e.g. tradition, ritual, community, study and 

worship in the lives of Jews today, and articulate responses on how far they 
are valuable to people who are not Jewish. 

Notes Cross-curricular links Possible hooks/enrichment activities 
• This is the first Unit on Judaism the children will be learning. They usually 

cover A Judaism unit in Y1 but this cohort won’t have had that teaching.  
• Look at website to find out about Jews in North East: 

https://www.jewishgen.org/jcr-uk/england_geographic.htm#glouce 

Geography- Locating areas Jews 
live and Synagogues in the North 
East  
DT- Making and tasting Jewish food  
 

• Visit to a Synagogue in Gateshead 
• Looking at a copy of a Torah  
• Tasting Jewish food  
• Visiting Jewish shops (Gateshead 

community) 
Why is the Torah so important to Jewish people? Are there particular laws that Jewish people 

need to follow? 
What happens during worship at a 
Synagogue? 

Lesson 1 
What can we find 
out about Jewish 
communities in the 

Lesson 2 
What is a Sefer 
Torah? How is it 
used? 

Lesson 3 
How do Jews treat 
the Sefer Torah? 
 

Lesson 4 and 5 
 How might the words of the Torah affect 
what a Jewish person eats? 
 

Lesson 6 
 Can I compare two synagogues and 
reflect in their differences and similarities? 

https://www.jewishgen.org/jcr-uk/england_geographic.htm#glouce
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North East?  
 
 

 
 
Explore what is in 
the Torah? 

 
Practises and beliefs 

Explore Kosher – Plan a meal for a Jewish 
friend, try some Jewish food  

Key vocabulary   
Gateshead 
Synagogue 
Orthadox 
Progressive 
Ethnicities  
Traditional 
Decline 
Community  

Sacred  
Text  
Torah  
Poems 
Commandments  
Exodus 
Holy 
Old Testament  
Tenakh 

Sacred words 
Torah scrolls 
Carried 
Bells 
Prayer shawls  
Velvet mantle 
Beautification  
 

Kosher 
Culture 
Tradition  
Friday night  
Shabbat  
Laws 
Clean  
Trefah  
Hescher (symbol on food) 

Synagogue  
Orthadox 
Progressive 
Ark  
Ner Tmid 
Bimah 
Layout 
Services 
Reform synagogue 
Ordination of women  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 5 Subject Area: Religious Education   Unit 5 – Summer 1: Christians and how to live: What would Jesus do? (Gospel) Subject Leader: C Tose  
 

Prior linked knowledge Y3 What do Christians learn from the creation story? Learning Outcomes  
Making sense of belief 
• Place the concepts of God and Creation on a timeline of the Bible’s big story  
• Make clear links between Genesis 1 and what Christians believe about God and 

creation 
• Recognise that the story of ‘The Fall’ in Genesis 3 gives an explanation of why 

things go wrong in the world 
Understanding the impact 
• Describe what Christians do because they believe God is Creator 
• Describe how and why Christians might pray to God, say sorry and ask for 

forgiveness 
Make Connections  
• Ask questions and suggest answers about what might be important in the Creation 

story for Christians and non- Christians living today 

Make sense of belief 
• Identify features of Gospel texts (teachings, parable, narrative) 
• Taking account of the context, suggest meanings of Gospel texts 

studied, and compare own ideas with ways which Christians interpret 
biblical texts 

Understand the impact 
• Make clear connections between Gospel texts, Jesus’ good news, and 

how Christians live in the Christian community 
Make connections 
• Make connection between Christian teachings and the issues, problems 

and opportunities in the world today 
• Articulate their own responses to the issues studied, recognising 

different points of view 
Notes Cross-curricular links Possible hooks/enrichment activities 
Lesson ideas can be found on the Understanding 
Christianity unit of work. There is also links to 
websites and resources too 

PSHE: How we treat other people  
English: Analysing a text 

Linked to lesson 5: In groups, design a church building 
that reflects the teaching of Jesus about praying, 
worshipping. Create a notice board for the church, plan 
and spend a budget for the new church. 

Christians and how to live: What would Jesus do? (Gospel) 
Lesson Sequence 
Lesson 1 
What would Jesus do? 
Look at the Foundations 
for living: The Wise and 
Foolish Builders, 
Matthew 7:24 -27 
What makes for strong 
foundations in life? 
What did the wise and 
foolish builders learn? 
 

Lesson 2 
What would Jesus do 
about prayer today? 
Read some prayers used 
by Christians. Look at the 
4 common components 
of prayer.  
Why do Christians think 
prayer is a good thing to 
do? 

Lesson 3 
What would Jesus do 
about ill health? 
Study one example of a 
Christian mission  for 
healing: The Leprosy 
Mission 
 
 

Lesson 4  
What would Jesus do to 
make a better world?  
What’ wrong with the 
world? What is 
something Christians 
could do to help? 

Lesson 5 
Can Jesus’ good news 
make a difference on life 
today and to the future? 
(See activity from 
Understanding 
Christianity) 
 

Lesson 6 
 Why be generous? 
What would Jesus do? 
Use two examples of 
Christian practise e.g. 
projects to help 
homeless people, food 
banks etc.  
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Key vocabulary   
Foundations  
Parable  
 

Praise 
Confession 
Asking 
Thanksgiving  
Sermon  

Minister 
Healer 
Mission  
Leprosy  
Gospel 
Good news 
 

Humanity  
Spoiled 
Sin  
Better 
Follow  

Good news 
Future  
 

Generous 
Time 
Money 
Charity 
Patience  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 5 Subject Area: Religious Education   Unit 6 – Summer 2: What matters most to Humanists and Christians? Subject Leader: C Tose  
 

Learning Outcomes 
Make sense of belief 
 Identify and explain beliefs about why people are good and bad (e.g. Christian and Humanist) 
Make links with sources of authority that tell people how to be good (e.g. Christian ideas of ‘being made in the image of God’ but ‘fallen’, and Humanists saying 
people can be ‘good without God’) 
Understand the impact 
• Make clear connections between Christian and Humanist ideas about being good and how people live 
• Suggest reasons why it might be helpful to follow a moral code and why it might be difficult, offering different points of view 
Make connections: 
• Raise important questions and suggest answers about how and why people should be good 
• Make connections between the values studied and their own lives, and their importance in the world today, giving good reasons for their views. 
Notes Cross-curricular links Possible hooks/enrichment activities 
This is the first time the children will be engaging in 
discussion about Humanism 

PSHE: Following rules  Breaking the rules day in class  
 

What matters most to Humanists and Christians? 
Lesson Sequence 
Lesson 1 
What are rules? Do we 
need them? Who breaks 
them? 
Explore why most people 
keep the rules but why 
some break them. Can 
good rules help us? 
 

Lesson 2 
Who is a Humanist? 
What codes for living do 
non-religious people 
use? 
Explore the term and 
what humanists think is 
good. 
Look at moral codes and 
consequences  

Lesson 3 
What values matter 
most to Christians? How 
does it show? 
Look at two texts from 
the bible- The Good 
Samaritan and the 
account of the 
crucifixion.  Look at the 
two texts for similarities 
in Jesus’ values  

Lesson 4  
What are the main 
agreements and 
disagreements about 
values between 
Humanists and 
Christians? 
Peace and peace- 
making : Exploring one 
value that Christians and 
Humanists share  

Lesson 5 
Can we create a code of 
living that will help the 
world? 
Look at 10 
commandments and 
ideas from Humanist 
manifesto and the 
Humanists UK website.  
Think how we could 
make a happier city of 
Sunderland.  

Lesson 6 
 What have we learnt 
about Humanist and 
Christian values?  
End of unit quiz/test  

Key vocabulary   
Consequences 
Actions 
Villain 

Humanist 
Honesty 
Truthful 

Neighbour  
Forgiveness 
Values 

Peacemaker  
Peace 
Unity  

Commandments  
Manifesto  
Violence 

All vocab taught 
throughout unit of work  
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Effects 
Commandments  
Principles  
Conscience  

 Path 
Fellowship 
 

Harmony 
Reconciliation  
 

Equality 
Worship 
Belief 
 

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 6 Subject Area: Religious Education   Unit 1 – Autumn 1: Creation and Science: Conflicting or complementary  Subject Leader: C Tose  
 

Prior linked knowledge (Y3 Unit 5) Learning Outcomes  Future linked knowledge  
Making sense of belief 
• Place the concepts of God and 

Creation on a timeline of the Bible’s 
‘big story’. 

• Make clear links between Genesis 1 
and what Christians believe about 
God and Creation 

• Recognise that the story of ‘The fall’ in 
Genesis 3 gives an explanation of why 
things go wrong in the world.  

Understand the impact 
• Describe what Christians do because 

they believe God is Creator 
• Describe how and why Christians 

might pray to God, say sorry and ask 
for forgiveness.  

Make connections  
• Ask questions and suggest answers 

about what might be important in the 
creation story for Christians and for 
non-Christian’s living today.  

Making sense of belief 
• Identify the type of text some Christians say Genesis 1 is, 

and its purpose  
• Taking account of the context, suggest what Genesis 1 

might mean, and compare their ideas with ways in which 
Christians interpret it, showing awareness of different 
interpretations.  

Understand the impact 
• Make clear connections between Genesis 1 and Christian 

beliefs about God as Creator. 
• Show understanding of why many Christians find science 

and faith go together. 
Make connections  
• Identify key ideas arising from their study of Genesis 1 

and comment on how far these are helpful or inspiring, 
justifying their responses.  

• Weigh up how far the Genesis 1 creation narrative is in 
conflict, or is complementary, with a scientific account, 
giving good reasons for their views. 

 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Science: evolution vs creation  

English: Looking at genres of texts and analysing an 
interview  

Set homework where pupils star gaze.  
 
 

Creation vs science  
Lesson Sequence 
Lesson 1  
What does Genesis 1: 1- 2:3 
tell us? What type of text is 
it and what is its purpose? 

Lesson 2 
What arguments are 
there for and against 
the story of Genesis? 

 Lesson 3 
What is cosmology and 
evolution? 
 

Lesson 4 
What questions do we 
have about the Genesis 
text and the beginnings 

Lesson 5 
Are some scientists 
Christians? How do they 
reconcile their faith with 

Lesson 6 
Is creation vs science 
complementary or 
conflicting? 
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Can they remember this 
story as ‘creation story’? 

Can the chn find 
evidence for or 
against ideas in 
Genesis? Think about 
the context of the 
story being 2500 
years old.  
Look at ‘The 
message’ translation 
– is Genesis a literal 
account or a 
description of what 
God/creation are 
like.  

Summarise in a simple 
diagram  

of the universe/life?  
 
Are some better 
answered by science or 
some of the text?  

their professional work? 
 
Look at Astrophysicist 
Jennifer Wiseman.  
How do they make sense 
of believing in God and 
doing science? 

 
Do you agree with the 
statement ‘Genesis 
explores why the 
universe and life exists. 
Science explores how the 
universe works the way 
it does’?  

Key vocabulary   
Creation 
Expanse  
Sprout 
Vegetation 
Bearing  
Dominion 
Behold 
 

https://www.bbc.co.
uk/religion/religions/
christianity/beliefs/cr
eationism_1.shtml 
 
 

Big bang 
Evolved 
Evolution  
Science 
 

Universe 
Life  
Science  
 

http://faradayschools.co
m/library/video-gallery/ 
 
 

Complementary  
Conflicting  
Opinion  
 

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

https://www.bbc.co.uk/religion/religions/christianity/beliefs/creationism_1.shtml
https://www.bbc.co.uk/religion/religions/christianity/beliefs/creationism_1.shtml
https://www.bbc.co.uk/religion/religions/christianity/beliefs/creationism_1.shtml
https://www.bbc.co.uk/religion/religions/christianity/beliefs/creationism_1.shtml
http://faradayschools.com/library/video-gallery/
http://faradayschools.com/library/video-gallery/


Page 3 of 3 
 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
 



Page 1 of 2 
 

Year group: 6 Subject Area: Religious Education   Unit 2 – Autumn 2: Why do some people believe in God and some people not?  Subject Ldr: C Tose  
 

Prior linked knowledge Y5 Christians 
and how to live  

Learning Outcomes  

Make sense of belief 
• Identify features of Gospel texts 

(teachings, parable, narrative) 
• Taking account of the context, suggest 

meanings of Gospel texts studied, and 
compare own ideas with ways which 
Christians interpret biblical texts 

Understand the impact 
• Make clear connections between 

Gospel texts, Jesus’ good news, and 
how Christians live in the Christian 
community 

Make connections 
• Make connection between Christian 

teachings and the issues, problems 
and opportunities in the world today 

• Articulate their own responses to the 
issues studied, recognising different 
points of view 

Make sense of belief 
• Define the terms ‘theist’, ‘atheist’ and ‘agnostic’ and give examples of statements that reflect these beliefs *Identify 

and explain what religious and non-religious people believe about God, saying where they get their ideas from 
• Give examples of reasons why people do or do not believe in God  
Understand the impact 
• Make clear connections between what people believe about God and the impact of this belief on how they live 
• Give evidence and examples to show how Christians sometimes disagree about what God is like (e.g. some 

differences in interpreting Genesis)  
Make connections 
• Reflect on and articulate some ways in which believing in God is valuable in the lives of believers, and ways it can be 

challenging 
• Consider and weigh up different views on theism, agnosticism and atheism, expressing insights of their own about 

why people believe in God or not  
• Make connections between belief and behaviour in their own lives, in the light of their learning. 

Notes Cross-curricular links Possible hooks/enrichment activities 
 Science  A class vote/discussion if children feel comfortable 

talking about their beliefs and religious views  
Why do some people believe in God and some people do not? 

Lesson Sequence 
Lesson 1 
How many people believe in 
God? 
 

Lesson 2 
 Is God real? What 
do people think? 

 Lesson 3 
Why do people believe 
or not believe in God? 
  

Lesson 4 
What do people say 
about Science and 
believing in God? 

Lesson 5 
What impact does 
believing in God have on 
how people think and 
live? 
 

Lesson 6 
 End of unit assessment  
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Key vocabulary   
Theist  
Atheist 
Agnostic 
 

Theist  
Atheist 
Agnostic 
Creation 
Science  
Evolution  

Theist  
Atheist 
Agnostic 
Creation 
Science  
Evolution 

Theist  
Atheist 
Agnostic 
Creation 
Science  
Evolution 

  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 6 Subject Area: Religious Education   Unit 3 – Spring 1: Why do Hindus try to be good? Subject Leader: C Tose  
Prior Learning ( Year 4) Learning Outcomes 

• Identify some Hindu deities and say how they help Hindus describe God 
• Make clear links between some stories (e.g. Svetaketu, Ganesh, Diwali) and 

what Hindus believe about God 
• Offer informed suggestions about what Hindu murtis express about God 
• Make simple links between beliefs about God and how Hindus live (e.g. 

choosing a deity and worshipping at a Home Shrine; celebrating Diwali) 
• Identify some different ways in which Hindus worship 
• Raise questions and suggest answers about whether it is good to think about 

the cycle of create/preserve/destroy in the world today 
• Make links between the Hindu idea of everyone having a ‘spark’ of God in 

them and ideas about the value of people in the world today, giving good 
reasons for their ideas 

• Identify and explain Hindu beliefs, e.g. dharma, karma, samsara, moksha, 
using technical terms accurately 

• Give meanings for the story of the man in the well and explain how it relates 
to Hindu beliefs about samsara, moksha, etc. 

• Make clear connections between Hindu beliefs about dharma, karma, 
samsara and moksha and ways in which Hindus live 

• Connect the four Hindu aims of life and the four stages of life with beliefs 
about dharma, karma, moksha, etc 

• Give evidence and examples to show how Hindus put their beliefs into 
practice in different ways 

• Make connections between Hindu beliefs studied (e.g. karma and dharma), 
and explain how and why they are important to Hindus 

• Reflect on and articulate what impact belief in karma and dharma might 
have on individuals and the world, recognising different points of view. 

Notes Cross-curricular links Possible hooks/enrichment activities 
Instead of recalling information, all 
content will be new to the children. 

PSHE: Being good/kind 
English: Interpreting a story  

 Watching videos about Gandhi  
 

Why do Hindus try to be good? 
Lesson Sequence 
Lesson 1  
What is Brahman? 
Brief overview of 
Hinduism 
Brahman: God, Ultimate 
reality  

Lesson 2  
Who is Atman? What 
can be learnt about 
Atman through a Hindu 
story? 
Read the story from the 
Mahabharata (Page 13 
resources) 
 

Lesson 3  
Samsara: why is atman 
important? What else is 
important? 
Recap story from 
yesterday. Samara, 
Karma and Dharma- 
how do they fit 
together? 

Lesson 4  
How does Dharma 
affect the way that 
someone might live 
their life? 
Look at the four stages 
of life 

Lesson 5  
What examples does 
Gandhi set about how to 
live? 
Share the story of Ghandi 
and explore the impact 
of his teachings 

Lesson 6  
Why do Hindus try to be 
good? 
How is life affected? 

Key vocabulary   
Aum 
Brahman 
Namaste 

Brahman 
Atman 
Pure 

Samsara  
Karma 
Dharma 

Duties 
Student 
Householder 

Ghandi 
Teachings 
Impact 

Samsara  
Moksha 
Karma 
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Deities 
 

Eternal 
Unchanging 
Mahabharata 
Vidura 

Duty  
 

Retired  
Renounced 
 

Ahimsa 
Inspiration  
 

Dharma 
Atman 
Brahman 
Gandhi  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas 

about religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing 

awareness and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference 

to experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 6 Subject Area: Religious Education   Unit 4 – Spring 2:  What do Christians believe Jesus did to ‘save’ people? Subject Leader: C Tose  
 

Prior Learning ( Year 4) Good Friday  Learning Outcomes 
Make sense of belief 
• Recognise the word ‘Salvation’ and that Christians believe Jesus came to 

‘save’ or ‘rescue’ people. 
• Offer informed suggestions about what the events of Holy Week means to 

Christians.  
• Give examples of what Christians say about the importance of the events of 

Holy Week.  
Understand the impact 
• Make simple links between the Gospel accounts and how Christians mark 

the Easter events in their communities. 
• Describe how Christians show their beliefs about Jesus in worship in 

different ways.   
Make connections  
• Raise thoughtful questions and suggest some answers about why Christians 

call the day Jesus died ‘Good Friday’; giving good reasons for their 
suggestions.  

Make sense of belief 
• Outline the ‘big story’ of the Bible, explaining how salvation and incarnation 

fit within it 
• Explain what Christians mean when they say that Jesus’ death was a sacrifice 
Understand the impact 
• Make clear connections between the Christian belief in Jesus’ death as a 

sacrifice and how Christians celebrate Holy Communion/Lord’s Supper 
• Show how Christians put their beliefs into practice in different ways 
Make connections  
• Weigh up the value and impact of ideas of sacrifice in their own lives and the 

world today 
• Articulate their own responses to the idea of sacrifice, recognising different 

points of view 

Notes Cross-curricular links Possible hooks/enrichment activities 
  Art- explore artwork linked to holy week   

 
What do Christians believe Jesus did to ‘save’ people? 

Lesson Sequence 
Lesson 1  
 What happened in Holy 
Week? 
Use Mark 14-15 
How would they portray 
each scene in art? 

Lesson 2  
Was Jesus’ death a 
sacrifice? 
 
Who was responsible 
for Jesus’ death? 
 

Lesson 3  
What is the celebration 
of the communion/the 
Lord’s Supper? 
Look at the symbols of a 
communion – bread and 
wine, sacrifice etc.  

Lesson 4  
What would you 
sacrifice and what for? 
Think about sacrifices 
people make in life and 
why it is done.  

Lesson 5  
Is sacrifice necessary to 
make the world a better 
place? 
 

Lesson 6  
Recap lesson – what have 
we learnt from this unit? 
End of unit quiz/test  

Key vocabulary   
Last Supper 
Garden of Gethesemane 

Sacrifice 
Good 

Communion  
Bread 

Sacrifice 
Give up  

Sacrifice 
Give up 
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Judas 
Arrest 
Betrayal  
Trial  
Denial 
 Crucifixion  
Burial  
Resurrection  

Sins 
Burden 
Believer  

Wine 
Sacrifice 
Blood  
Body 
Passover  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing 

awareness and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 6 Subject Area: Religious Education   Unit 5 – Summer 1: For Christians, what kind of King was Jesus? Subject Leader: C Tose  
Prior Learning (Y4 – Pentecost) Learning Outcomes 
Make sense of belief 
• Make clear links between the story of Pentecost and Christian beliefs about 

the Kingdom of God on Earth 
• Offer informed suggestions about what the events of Pentecost in Acts 2 

might mean 
• Give examples of what Pentecost means to some Christians now 
Understand the impact 
• Make simple links between the description of Pentecost in Act 2, the Holy 

Spirit, the kingdom of God and how Christians live now 
• Describe how Christians show their belief about the Holy Spirit in worship 
Make connections 
• Make links between ideas about the kingdom of God in the Bible and what 

people believe about following God today, giving good reasons for their 
ideas 

Make sense of belief 
• Explain connections between biblical texts and the concept of the kingdom of 

God 
• Consider different possible meanings for the biblical texts studied, showing 

awareness of different interpretations  
Understand the impact 
• Make clear connections between belief in the kingdom of God and how 

Christians put their beliefs into practise 
• Show how Christians put their belief into practise in different ways  
Make connections 
• Relate the Christian ‘kingdom of God’ model to issues, problems and 

opportunities in the world today 
• Articulate their own responses to the idea of the importance of love and 

service in the world today 
Notes Cross-curricular links Possible hooks/enrichment activities 
     

 
For Christians, what kind of King was Jesus? 

Lesson Sequence 
Lesson 1  
 What would a better 
world look like? 
Gather some ideas also 
about troubles facing 
the world today  

Lesson 2  
Who has made a 
difference to this word? 
Look at winners of 
Nobel Peace prizes etc.  
 

Lesson 3  
 What is the concept of 
‘Kingdom of God? 
Read The Feast: Luke 
14:12-24 
 

Lesson 4  
 How do Christians put 
their beliefs into 
practise? 

Lesson 5  
What kind of world did 
Jesus want? 
Explore how local 
churches serve the needs 
of the community 

Lesson 6  
What kind of King is Jesus? 

Key vocabulary   
Troubles 
Strife 
Kind 
Hunger 
Connect 
Love  

Difference 
Impact  

 Belief 
Charity  
 

Service  
Supportive 
Kind 
Caring 
Compassionate 
Supportive  

Serve 
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Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience 
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Year group: 6 Subject Area: Religious Education   Unit 6 – Summer 2: How does faith help people when life gets hard? Subject Leader: C Tose  
 

Prior linked knowledge  Learning Outcomes   
Knowledge of all faiths and religions taught previously.  Making sense of belief 

• Describe at least three examples of ways in which religions guide people in how to respond to good 
and hard times in life 

• Identify beliefs about life after death in at least two religious traditions, comparing and explaining 
for similarities and differences. 

Understanding the impact 
• Make clear connections between what people believe about God and how they respond to 

challenges in life (e.g. suffering, bereavement) 
• Use evidence and examples to show how beliefs about resurrection/judgement/ heaven/ karma/ 

reincarnation make a difference to how someone lives. 
Making connections 
• Reflect on a range of artistic expressions of afterlife, articulating and explaining different ways of 

understanding these 
• Offer a reasoned response to the unit question, with evidence and example, expressing insights of 

their own. 
Notes Cross-curricular links Possible hooks/enrichment activities 
A letter will need to be sent home to inform parents 
this unit of work is quite sensitive and discusses death 

 Art: Use artwork to explore concepts of afterlife  Use of art to explain concepts  

How does faith help people when life gets hard?  
Lesson Sequence 
Lesson 1  
What is life like? 
Exploring the ups and 
downs  
What might a religious 
believer be thankful for? 

Lesson 2 
 What questions have 
you got about what 
happens when we die? 
Think of reasons why 
people might believe in 
life after death e.g. 
religious teachings, 
Jesus’ ressurection 

 Lesson 3 
 Why do some people 
believe that we do not 
only live once? What is 
reincarnation? 
Explore Hindu, Sikh and 
other religious 
communities beliefs in 
reincarnation and karma 

Lesson 4 
 How do Christians mark 
when someone has 
died? 
Look at ceremonies 
when people have died 

Lesson 5 
What different ideas are 
there about what 
happens when we die? 
What do I think? 
 
Explore some art of the 
afterlife. 
Time to allow for 
personal expression and 
evaluation  

Lesson 6 
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Key vocabulary   
Thankful  
Use of metaphors when 
describing life is like ….. 

Welcome 
Unwelcome 
Journey 
Spiritual 
 

Reincarnation 
Karma 
Samsara – hindu 
Cycle 
Atman 
Dharma 
Moksha 

Judgement  
Funeral 
Hymns 
Eulogy  
Memories  

  

Key skills throughout unit 
• Investigating: Use a widening range of source to pursue answers, focus on selecting and understanding relevant sources to deal with religious and spiritual 

questions with increasing insight and sensitivity.  
• Reflecting: Reflecting on religious beliefs and practises, reflect upon feelings, relationships and experiences, thinking and speaking carefully about religious and 

spiritual topics.  
• Expressing: Explaining rituals, ceremonies and practises, explain what words and actions might mean to believers, articulate their own reactions and ideas about 

religious questions and practices, clarify and analyse with growing confidence aspects of religion which they find valuable or interesting. 
• Interpreting: Drawing meaning from artefacts, say what an object means or explain a symbol, suggesting meanings of religious texts. 
• Empathising: Consider the thoughts, feelings, experiences, attitudes, beliefs, and values of other, seeing the world through the eyes of others, and to see issues 

from their point of view, deepening understanding of beliefs and practices.  
• Applying: See links and make simple connections between aspects of religion, apply learning from one religious context to new contexts with growing awareness 

and clarity¸ make increasingly subtle and complex links between religious material and their own ideas 
• Analysing: See what kinds of reasons are given to explain religious aspects of life, distinguish between opinion, belief and fact, distinguish between the features 

of different religions and recognise similarities and distinctiveness of religious ways of life.  
• Synthesising: Notice similarities between stories and practices from other religions, use general words to describe a range of religious practice and teaching 
• Evaluating: Describe how religious people show the importance of symbols, key figures, text or stories, debating issues of religious significance with reference to 

experience, evidence and argument, draw conclusions which are balanced, and related to evidence, dialogue and experience. 
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